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This article examines the relationship between faculty’s professional and personal back-
grounds and the extent to which they incorporate an approach to teaching for global
awareness and intercultural sensitivity into their curriculum. Through an analysis of the
pertinent literature, the study examines the relevant theoretical frameworks of personal
practical knowledge and professional knowledge landscapes, as well as the evidence
linking faculty’s cultural competence and world-mindedness to classroom practice. The
article concludes that a considerable number of empirical studies have been carried out
that explore different aspects of faculty experiences, background, and disciplinary affili-
ation, and how such variables affect intercultural sensitivity, cultural competence, and
world-mindedness among faculty. However, less conclusive evidence is available as to
whether and how such traits in faculty translate into classroom practice. More studies,
in particular classroom observations, need to be carried out to elucidate actual class-
room practices.
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The internationalization of higher education institutions is a global phenome-
non that comprises a large number of activities, including student mobility initia-
tives such as exchange programs, field schools, internships, and other study abroad
programs; research and collaborative development projects with partners abroad;
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faculty exchange programs; offshore programs such as twinning arrangements and
satellite campuses; and others. More recently, universities have started paying atten-
tion to internationalization on their own campuses and are beginning to acknowl-
edge the vital role played by faculty members in the internationalization of the
curriculum (Bond, Qian, & Huang, 2003; Ellingboe, 1998), a process that aims to
ultimately provide students with an international education.

The necessity to make university courses more internationally relevant arises not
only from the increasing number of international students in our classrooms but also
from the recognition that we have a responsibility to prepare all our students for life
in an increasingly interdependent world. It has been noted that although there has
been a focus on preparing teachers to be culturally sensitive to the needs of ethnically
diverse classrooms, the equally important need to prepare all students for life in
plural societies has attracted less attention (Craft, 1996). Sensitivity to difference is
not enough to constitute intercultural preparation (Hickling-Hudson & McMeniman,
1996). This aspiration to educate for a sense of belonging to plural societies appears
to be modeled on the image of an ideal graduate who possesses a high degree of
world-mindedness and who is perfectly suited to live and work in different places on
the globe as a socially responsible and interculturally knowledgeable citizen.

For the past 2 years, I have been involved in a professional development work-
shop project for faculty and other teaching staff at a Canadian university that aims
at helping instructors to include an international dimension into their course design.
The course (re)design for internationalization workshop (CRIW) examines the
process of designing new courses and redesigning existing ones from a method-
ological viewpoint, while at the same time applying the /ens of internationalization
to the course (re)design process. The workshop is based on the work of Saroyan and
Amundsen (2001, 2004) and McAlpine and colleagues (e.g., McAlpine & Harris,
2002; McAlpine & Winer, 2002) whose research focuses on understanding the
process of teaching development among university faculty members and the impact
of various factors and educational interventions on the capability of faculty to design
and implement curricular change. Their findings have culminated in an educational
intervention, which they refer to as the course design workshop (CDW). The CDW
focuses on teacher thought and action through providing a context and stimulus for
faculty to examine critically their assumptions about their subject matter, their
teaching, and their expectations about learning and learners (Saroyan et al., 2004).
We modified the CDW by applying what we called an internationalization lens: We
encouraged and guided participants in adopting an international perspective through-
out the four elements of the course (re)design process—content, learning outcomes,
instructional and learning strategies, and assessment.

During the pilot CRIW that was conducted in May and June 2004, it quickly became
apparent that some of the participating teaching staff struggled with concepts such as
internationalization, intercultural sensitivity, international education, global awareness,
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and the nefariously overused concept of global citizenship. Although the participants
unanimously agreed in the final summative evaluation that they had learned a lot and
had challenged their thinking during the 1-week workshop, several persons indicated
that they still had significant gaps that prevented them from fully embracing and
applying the concepts discussed during the workshop (Schuerholz-Lehr, 2004). 1
started asking myself how those teaching staff, as well as many who will not be able
to participate in the CRIW over the coming years, would be able to design their
courses for a globally relevant education. This consideration, in turn, prompted the
larger question of how the personal and professional backgrounds of teaching staff are
related to the course design process. Several problems are embedded in this question:
To be able to teach for global awareness and intercultural sensitivity among learners,
instructors have to be socially responsible and interculturally knowledgeable citizens
themselves. If we accept this assumption, and if our goal is to assist our faculty and
instructors in becoming more effective global educators, we need to know what it is
in the instructors’ personal and/or professional backgrounds that might predispose
them to display such characteristics. Does it follow from this assumption that instruc-
tors who lack such predispositions are doomed to remain unenlightened with regard
to global competencies, or are there ways in which we can assist them to become inter-
culturally competent/sensitive and globally knowledgeable educators?

DEFINITIONS AND RESEARCH QUESTIONS

As exemplified by the CRIW pilot workshop, it is difficult to find a nomenclature
that is widely understood and accepted in international education. The concept of
internationalization itself appears too broad and means too many things to different
people. Conceptualizations of the internationalization process are still hotly contested
and might remain so for a considerable time to come, although internationalization has
come to be widely seen as an integral part of the educational process (Schoorman,
2000). Although educational researchers are still grappling with the various theoreti-
cal constructs related to internationalization and international education, we as educa-
tors have to choose a construct and go about applying it; thus, testing the validity of
our theorizing in daily practice. Interventions such as the CRIW provide venues for
critical inquiry into commonly used constructs and for challenging and redefining
such constructs. Over the course of the CRIW, for example, it became apparent that
participants shifted from a mechanistic perception of internationalization to a much
deeper understanding of this concept as a cognitive framework for structures of social
interaction: “I no longer immediately think of a place on the globe when I hear ‘inter-
national” or ‘internationalization’—I now think of a place within the mind’s eye”
(2004 CRIW participant).

One of the dominant themes in the pilot CRIW was the ongoing deconstruction
of internationalization and the concomitant reconstruction of the potential meanings
behind this term with regard to questions of multi- and pluriculturalism, intercultural
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sensitivity, global thinking, and world-mindedness. In this review, I have therefore
focused on literature that examines a variety of concepts and terms to denote a glob-
ally sensitive mind-set and related characteristics displayed by individuals. My
inquiry was guided by what I see as one of the major problems in the assessment of
instructors’ preparedness to teach for global literacy: In the absence of a convenient
toolbox to detect a person’s global characteristics, researchers are restricted to mea-
suring not the presence of the characteristic itself, but of certain attitudinal expres-
sions and cognitive/behavioral patterns that are judged to be indicative of the
presence of a particular characteristic. In the following, I suggest several terms and
definitions frequently used in the literature reviewed that are consistent with the
operational constructs that have so far emerged from the CRIW.

Intercultural competence: A set of congruent behaviors, attitudes, and policies displayed
and applied by individuals that enable these individuals to interact effectively in cross-
cultural situations (based on a definition of cultural competence by Cross, Bazron,
Dennis, & Isaacs, as cited in Helms, 2004).

Global awareness: The extent to which a person is cognizant of the fact that experiences
and events are part of an international, global, or world society, and his understand-
ing of himself as a member of that society.

Global literacy: Ability to function effectively in the global community. Concern with the
condition of all human beings, no matter where they live. Acquiring an understanding
of what is happening around the world, and not judging but respecting others’ rights
to live those differences (Bender-Slack, 2002). Contrary to cultural relativism or eth-
norelativism that denotes a theoretical framework which assumes that cultures must
be understood relative to one another and that behavior always needs to be assessed
within its cultural context (Bennett, 1993), global literacy focuses on individuals’ val-
ues, belief systems, and behaviors.

World-minded person: “[An] individual who favors a worldview of the problems of
humanity, whose primary reference group is mankind, rather than American, English,
Chinese, etc.” (Sampson & Smith, 1957, p. 99). Sampson and Smith make it clear that
such a person may, or may not, have a heightened interest in and knowledge about
international affairs, a criterion these authors use to distinguish the concept of world-
mindedness from international-mindedness.

World-mindedness: A worldview that encompasses a cognitive and affective understand-
ing of the totality of humanity as primary reference group rather than the nationals of
particular countries or regions of the world. This term is often used interchangeably
with global literacy or global awareness. Although some scholars distinguish between
world-mindedness as the affective part of international education and education for a
global perspective as the cognitive part of international education (Farmer, 1993), I
am using world-mindedness in its more inclusive sense.

It is recognized that these definitions are located within a particular paradigm and
might be perceived quite differently or even seen by some as “the exported products
of Western inventions” (De Frankrijker, 1997, p. 663); however, the definitions do
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appear to capture the CRIW participants’ understanding of the main concepts asso-
ciated with internationalization in the context of pedagogy and curriculum. Based on
the foregoing problem description, I carried out a literature review that attempted to
provide some context to the following questions:

What factors in instructors’ personal/professional backgrounds and life experiences have
an influence on their cognitive framework as it relates to education for global aware-
ness and intercultural competence?

In which ways do instructors’ personal and professional backgrounds interact with their
classroom practice regarding education for global awareness and cultural sensitivity
and competence?

To which extent are targeted interventions (e.g., professional development, study tours)
effective in changing instructors’ levels of intercultural competence and world-
mindedness? Do these changes have an influence on the instructors’ approach to course
design with respect to education for global awareness and intercultural competence?

METHODOLOGY
Criteria for Inclusion

This review investigates empirical research on the relationship between faculty
members’ personal/professional backgrounds and life experiences and their pedago-
gies related to global awareness and world-mindedness. Congruent with my research
questions, studies were selected that examined three main sets of topics: (a) studies
linking instructors’ personal/professional backgrounds to their attitudes, values, and
beliefs regarding their level of global awareness and situatedness in the world;
(b) studies linking instructors’ personal/professional backgrounds and life experi-
ences to their pedagogical approaches regarding global awareness and world-
mindedness; and (c) studies examining the effect of targeted interventions on
instructors’ mind-sets and classroom practices as they relate to global awareness and
world-mindedness.

Although I was well aware that several of the studies generated by my search were
tangential to my inquiry in that they did not fit exactly into the concepts of world-
mindedness or global sensitivity and competence, I nevertheless decided to include
some of those articles in my review because the pertinent concepts appeared to be
manifested in those studies, though sometimes by another name. I also found a sizable
body of literature on concrete interventions aimed at changing instructors’ mind-sets
toward more globally sensitive educational practices. Except for three studies, I
excluded items that examined the impact of intercultural experiences on students
because I was concerned with the impact of such interventions on instructors rather
than on students. Of the three studies on students I included, two were chosen
because they contradicted some of the findings of other studies, in particular regarding
the impact of foreign language proficiency, and the third study was chosen because it
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described the impact of an overseas experience on preservice teachers who were soon
going to be instructors themselves.

In my review, I paid particular attention to comparing studies that examined cog-
nitive structures among participants (analogous to Bennett and Hammer’s [1998]
intercultural development inventory) and those studies that examined attitudes (anal-
ogous to Sampson and Smith’s [1957] scale of world-mindedness). Although I made
an effort to look at examples of studies undertaken in a variety of jurisdictions, I had
to concede that the geographic spread of research in this area is limited. I examined
research undertaken by doctoral students and faculty members, as well as by educa-
tional administrators and practitioners.

Search Procedures

Because of my professional practice and involvement in the CRIW for the past
2 years, I had already collected a body of literature on the topic under review before
undertaking this study. For the purpose of this review, I examined the reference sec-
tions of those articles, book chapters, and reports to identify additional potentially
relevant literature. I selected and read an additional 23 items of which I included the
14 items, that most closely met my criteria for this review. Among the 14 items were
9 journal articles, 4 book chapters, and 1 Web site.

I supplemented this material with relevant literature through a more systematic
search using the following procedure. Although I did not limit the time period searched
because of the existence of some older literature that still forms the basis for current
research (e.g., Sampson and Smith’s [1957] work on world-mindedness), I
included mostly work from 1990 onward. Three online databases were searched:
(a) Education Resources Information Center (ERIC), (b) Cambridge Scientific Abstracts
Education, and (c) ProQuest Digital Dissertations. The following keywords were used:
cultural sensitivity and faculty, cultural sensitivity and instructors, world-mindedness,
intercultural sensitivity, global literacy and faculty, and global literacy and instructors.
The search resulted in a total of 159 items, with some represented in more than one of
the resulting lists. All abstracts of the 159 items were scanned and the duplicates
removed to identify potentially relevant articles. The vast majority of items focused
either on students or on teaching strategies and program evaluations rather than on
instructors. Of the remaining items, some focused on schoolteachers rather than on uni-
versity-level instructors. Because my primary area of concern were university instruc-
tors, I kept all articles that had faculty as their focus but was more selective regarding
articles that focused on schoolteachers. Of the remaining 12 items, I removed 6 that
seemed less pertinent to the review topic. The 6 items I decided to include consisted of
3 doctoral dissertations and 3 journal articles. An examination of the reference sections
of those items pointed to one more doctoral dissertation that I decided to include in the
review because of its high relevance.
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THEORETICAL BACKGROUND: LINKING
PERSONAL/PRACTICAL EXPERIENCE AND
PROFESSIONAL PRACTICE

Some of the most useful epistemological conceptualizations on the relation-
ship between instructors’ personal/professional situatedness and their pedagogical
approach emanate from the early work of Clandinin and Connelly on what they
describe as personal practical knowledge in the context of schools, as well as their
later work on professional knowledge landscapes. Personal practical knowledge refers
to schoolteachers’ past experiences, their present minds, and their future plans and
actions (Clandinin & Connelly, 1999; Craig, 1995). This concept attempts to explain
how teachers’ identities are lived out in their work, a model previously termed teach-
ers’implicit theories, and which was based on a similar assumption that teachers’ prac-
tices result from their interpretation of their experience and their sense making of the
world (Clark & Yinger, 1977). Clandinin and Connelly (1987) claim that both action
and prior experience shape teachers’ practical thinking, and they call for a cognitive
and affective understanding of the personal practical knowledge of teachers that,
in their view, is composed of practical actions, as well as thoughts in isolation from
action and biographical history. Arguing against a preoccupation with reason,
Clandinin and Connelly (1990) emphasize that “emotion, value, felt experience with
the world, memory and narrative explanations of one’s past do not stand still in a
way that allows for certainty” (Introduction, para 5). This appeal for the inclusion
of affective components in teachers’ knowledge perspectives is echoed by Elbaz
(1983), who includes in the search for knowledge the full range of human feelings,
needs and desires, as well as the perspectives, viewpoints, and constructs elaborated
to deal with the world. A similar point is made by Beattie (1995), who examines
teacher knowing and learning along intellectual, social, moral, emotional, and aes-
thetic dimensions. Citing Carr, Beattie elaborates on how teachers, just like every-
body else, are historical beings with history serving as the horizon and background
for everyday experiences.

In their review of Schon’s (1983) book The Reflective Practitioner: How
Professionals Think in Action, Clandinin and Connelly (1986) point explicitly to two
related relationships: the one of researcher and practitioner during inquiry and the
other one of theory so gained to the practice of schooling. This is an important dimen-
sion of the research/teaching interface, which is of particular importance in the con-
text of the academy. Schon terms the resulting practice reflection in action: The
recognition that professionals can think about what they are doing while they are
doing it (Schon, 1983). He calls for a new union of research and practice through
reflection in action, which allows for an immediate exchange between research and
practice. In this context, Schon stresses the importance of frame analysis whereby
researchers can provide practitioners with a critical awareness of the frames that the
latter use for constructing reality, allowing them to search for alternative ways of
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framing the reality of their practice. Schon’s theory is critically important in the con-
text of higher education practice where researchers and practitioners are identical.
Using his terminology, university instructors are both reflective researchers in their
respective disciplines, as well as practitioners in the higher education enterprise.
Translated into the problem under study, reflective scholarly practitioners would thus
constantly examine their research-related frames of reference in their instructional
practice and would make the necessary adjustments. Although there are several
frames that could be the subject of such critical reflection, the one I am most con-
cerned with in the context of this study is the level of global awareness exemplified
and built into her teaching approach by the scholar-practitioner.

In their work on professional knowledge landscapes, Clandinin and Connelly
(1995) describe teachers’ knowledge as “that body of convictions and meanings,
conscious or unconscious, that have arisen from experience (intimate, social, and
traditional) and that are expressed in a person’s practices” (p. 7). The term profes-
sional knowledge landscape refers to the interaction of teachers’ lives in their class-
rooms and their lives in other professional, communal places (Clandinin, 2000;
Clandinin & Connelly, 1995). With this formulation, the authors have moved away
from their earlier focus on the intersection between personal and practical knowl-
edge; however, they make it clear that

this professional knowledge landscape is in intimate interaction with what one might
call landscapes of the personal, outside the professional setting. These settings, each
understood in terms of personal and social narratives of experience, weave a matrix
of storied influence over one another. . . . Furthermore, the everyday personal life
of the teacher off the professional landscape influences the life on the landscape.
Conversely, teachers’ professional life on the landscape influences their personal life
off the landscape. (Clandinin & Connelly, 1995, p. 27)

Although the concept of the professional knowledge landscape adds to the earlier
discussion of personal practical knowledge, the choice of terminology unfortunately
implies that the impact of the personal is smaller than that of the professional. This
is, however, not necessarily the case: Teachers’ stories and identities interconnect
their personal practical knowledge with their professional knowledge contexts and
are shaped in past and present experiences on and off the landscape (Clandinin, 2002;
Huber, Murphy, & Clandinin, 2003; Whelan, Huber, Rose, Davies, & Clandinin,
2001). This notion was earlier expressed by Eisner (1988), who stated that “how we
come to see the world, what we think it means, and eventually what we believe we
can do about that world are intimately related to the technologies of mind we have
acquired” (p. 19).

Professional knowledge landscapes also contain the diverse stories of students.
Huber et al. (2003) make this point by arguing that we also need to consider “the
bumping up of the diverse stories to live by of children and teachers and the bumping
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up of teachers’ diverse stories to live by and stories of school” (p. 359). This point
is forcefully reiterated by Greene’s (1993) feminist rendering of diversity and inclu-
sion in which she explains how diversity will enter the curriculum once students are
permitted to start disclosing their diverse backgrounds; thus, exchanging stories
grounded in other landscapes and hitherto foreign to those with whom they share
the space.

Although most of the work on personal practical knowledge and the related con-
cepts of professional knowledge landscapes and stories to live by was carried out in
the context of schools, it nevertheless appears feasible to apply these concepts and
frameworks to teaching in higher education and to the issue under investigation. I
hypothesize that the ability of higher education instructors to teach for intercultural
competence and world-mindedness within their professional knowledge landscape is
positively related with the extent to which they have acquired a world-minded iden-
tity both on and off the professional landscape. Although acquisition on the landscape
might happen through faculty’s research or the inclusion of students’ experiences into
the classroom practice, acquisition off the professional landscape could, for example,
be the result of personal travel experiences or of choice of literature.

INTERCULTURAL SENSITIVITY,
WORLD-MINDEDNESS,
AND CLASSROOM PRACTICE

A range of studies have been carried out that examine the impact of various fac-
tors on the level of faculty’s intercultural competence and/or world-mindedness.
However, hardly any of these studies link those traits in faculty back to the class-
room. It is still contested how levels of intercultural competence and world-
mindedness among faculty translate or fail to translate into a more culturally sensitive
and interculturally appropriate teaching approach for global literacy in higher educa-
tion. Even more difficult to determine is the extent to which such faculty characteristics
and, potentially, the resulting pedagogical approaches affect the students’ learning.
In their literature review of close to 200 articles on multicultural education, Grant
and Sleeter (1985) found only two studies using self-reports to examine the study
subjects’ implementation of multicultural teaching in the classroom following some
training for multicultural knowledge and awareness; however, Grant and Sleeter
conclude that neither of these studies found much effect of the training on teaching
practice. Johnson and Inoue (2003) cite data that suggest a willingness and openness
among many faculties to diversity and multiculturalism, but at the same time, many
faculties struggle with strategies to incorporate those attitudes into their teaching.
Johnson and Inoue’s study at a small American Pacific Island university aimed at
measuring the degree to which perceptions of classroom practice reflected theory
and attitude of faculty toward multiculturalism. Using a survey method, the authors
attempted to understand the extent to which faculty believe that they infuse
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their curricula with culturally diverse concepts and strategies. A secondary goal was
to shed light on the link between general attitudes toward diversity and multicultur-
alism on one hand and the faculty’s perceptions of their classroom practice on the
other hand. Although the majority of respondents ranked high on most indicators for
knowledge and awareness about issues of multiculturalism and diversity, a signifi-
cant number reported that they only seldom or very seldom incorporated multicul-
tural instructional materials in their teaching.

Although multicultural education was not the direct object of my study, it is,
however, directly related to intercultural competence/sensitivity and world-mindedness
through its focus on social justice and relevant educational experiences for diverse
groups of learners. The apparent disconnect between high rankings on attitudinal/
behavioral indicators and lower rankings on approaches to the learning environment
apparent in Grant and Sleeter’s (1985), as well as Johnson and Inoue’s (2003)
studies needs further investigation. In this context, the previously described
CRIW provides an attempt to build bridges between instructors’ teaching approaches
(the pedagogical focus) and their existing and emerging intercultural competence
(the internationalization lens).

Welch (1997) points out that although international mobility among tertiary stu-
dents has been much studied, the internationalization of academic staff has been less
well analyzed. He claims that not all universities could readily tell who among their
staff reflect an “international background.” A large-scale international survey of some
20,000 academic staff in 14 countries, carried out under the auspices of the Carnegie
Foundation for the Advancement of Teaching, investigated several indicators of inter-
nationalization, including academic staff who had their highest degree from another
country, the extent of their international connections, and perceptions of the impor-
tance of such links (as cited in Welch, 1997). Regarding gender, the study found
active discrimination against faculty women with respect to opportunities to travel
and study abroad. With respect to discipline, academics in business, health, technical
fields, and education all rated low on having gained their highest degree internation-
ally, whereas scholars in computing science, physics, humanities, and social sciences
rated highest. Peripatetic or internationally minded academic staffs were more likely
to be among the senior ranks than those with less international experience. Of par-
ticular interest is the study’s conclusion that academics with an international back-
ground favored research over teaching in terms of their primary academic interest.
This might indicate that those most suited to apply their international experiences to
classroom practice have the least interest in doing so. In his use of the term interna-
tionalized academic staff, Welch adheres to the common mechanistic terminology
associated with internationalization in higher education. His analysis of interna-
tional-mindedness is more reminiscent of Sampson and Smith’s rendering of this
term as denoting knowledge of and interest in international affairs. However, Welch’s
study is of interest because he examines indicators such as location of gaining highest
degree, gender, discipline, and so on and correlates those indicators to faculty’s



190 Journal of Studies in International Education Summer 2007

propensity to teach. The latter is a dimension not explicitly considered in the other
studies in this review and however, is highly relevant with respect to the likelihood of
any transfer occurring between instructors’ personal/professional backgrounds and
classroom practice.

Several in-depth studies on cultural competence and world-mindedness and/or
global-mindedness among faculty at selected universities in the United States are dis-
cussed in the doctoral works of Khishtan (1990), Helms (2004), Hosseinali (1995),
and Hett (1993). Khishtan’s study employs a scale to measure world-minded attitudes
first developed by Sampson and Smith (1957). His work rests on the assumption that
faculty members ought to understand and accept the concept of world-mindedness to
be able to emphasize the global dimensions in the teaching of their respective subjects.
Khishtan (1990, p. 9) describes the focus of his study as follows:

(a) whether selected demographic data and life experiences are related to atti-
tudes toward world-mindedness; (b) to what extent faculty members under-
stand the concept of world-mindedness or are world-minded themselves; and
(c) how much, and in what ways, do these faculty members transmit the con-
cept of world-mindedness to their students, colleagues, and to society in their
capacity as teachers.

Khishtan’s study included 485 full-time faculty members teaching in the schools of
education, engineering, and business administration at three U.S. institutions. He used
a survey instrument to collect data on the participants’ personal and professional back-
grounds. The personal and professional characteristics studied were travel abroad,
study abroad, employment in foreign countries, participation in international confer-
ences, using teaching to convey the concept of world-mindedness, educational back-
ground, major field of study, teaching experience, age, and academic area of teaching.
To measure world-mindedness in faculty, he adopted the eight dimensions of Sampson
and Smith’s scale relating to religion, immigration, government, economics, patrio-
tism, race, education, and war.

When the personal and professional background data were statistically corre-
lated with the data derived from the World-Mindedness Scale, Khishtan found that
the faculty characteristics with the highest correlation to positive attitudes toward
world-mindedness were travel abroad, employment in foreign countries, and partici-
pation in international conferences (see Table 1).

Khishtan’s study has a number of weaknesses: First, the use of teaching materi-
als to promote an international perspective is presented as shaping the attitude of
faculty toward dimensions of world-mindedness. However, this argumentation pre-
sents a circular line of reasoning in that it is just as likely or even more feasible to
assume that the use of such teaching materials is a result of faculty’s world-
mindedness, rather than vice versa. Second, the study is completely quantitative and
thus relies exclusively on data gathered from faculty on questionnaires that did not
allow for any narrative comments. Third, the study does not really provide any answers
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Table | Statistical Correlation of Personal/Professional Background With World-
Mindedness Scale (Adapted from Khishtan)

Personal/Professional Characteristic

Significant Influence on Faculty Attitudes
Toward n Dimensions of World
Mindedness (Out of Eight)

Travel abroad
Study abroad

Employment abroad

Participation in international
conferences

Using teaching materials to promote
an international perspective

Educational background (doctoral
degree vs. nondoctoral degree)

Major field of study (humanities
vs. other disciplines)

Experience in teaching (more or
less than |5 years)

Age

Academic area of teaching (business,

Six (economics, education, government,
immigration, religion, and war)

Four (education, government, patriotism,
and war)

Three (economic, education, government)

Three (economic, education, and war)

Four (government, immigration, racial
issues, and war)
Three (economic, patriotism, and religion)

Three (immigration, religion, racial issues)

Three (education, immigration, and
patriotism)

Two (religion and war)

Two (economic and war)

education, engineering)

to Khishtan’s third research question, that is, how much, and in what ways, do the
participants transmit the concept of world-mindedness to their students, colleagues,
and to society in their capacity as teachers. Any comments in that regard are based
on the participants’ perceptions about the contribution of their international activi-
ties to their professional development. Finally, the eight dimensions originally used
by Sampson and Smith and adopted by Khishtan might be problematic: In their
1957 article, Sampson and Smith failed to explain how they arrived at these partic-
ular eight dimensions that appear to have arisen out of the context of a postwar
world and that might be outdated by now. It is unclear whether these same dimen-
sions provided Khishtan with the most useful results possible over 30 years later. As
indicated by Bennett and Hammer (1998), a criterion-referenced test such as the one
designed by Khishtan is highly susceptible to situational factors and is thus prob-
lematic with respect to generalizability and validity. Given the general difficulty
with applying a quantitative tool to a value construct such as world-mindedness that
lacks a widely accepted rigorous definition, a qualitative study would appear appro-
priate to further investigate some of these issues.

A study undertaken by Duckworth, Walker Levy, and Levy (2005) appears to con-
tradict some of Khishtan’s findings. These authors studied 90 pre- and in-service
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international schoolteachers who participated in a professional development pro-
gram. Using Hett’s (1993) instrument to measure global-mindedness, Duckworth et
al. found that there was

[no] significant correlation between scores on the GMS and the following factors:
gender, age, ethnicity, whether or not a participant had lived outside the USA, the
number of countries a student had lived in, where a student was born, the length of
time a student had spent living outside his/her home country, what languages a stu-
dent could speak, the number of languages a student could speak, whether or not a
student had taught outside his/her home country, and the length of time a student had
spent teaching outside his/her home country. (p. 298)

The authors note that one of the reasons for this surprising result may lie in the
quantitative nature of the study and that the quality of the individuals’ experiences
in developing global-mindedness was not taken into consideration. I would add
that another reason for the homogeneity displayed in the results might be because
of selection bias because all respondents were either already teaching or had opted
to teach in international schools where they were exposed to a much larger diver-
sity than the average teacher in a noninternational school.

Helms (2004) looks at similar issues through an investigation of the level of cul-
tural sensitivity and exhibition of cultural competence among faculty at three U.S.
liberal arts institutions. She uses nationality/ethnic background, gender, age, educa-
tional level, graduate professional preparation, work and life experiences, cultural
awareness, contact with persons from various cultures, and location during formative
years as her independent variables. Helms addresses three main research questions:

What are the characteristics of an academic model of cultural competence? . . . Do
faculty in any particular discipline demonstrate greater intercultural sensitivity,
thereby greater potential for exercising cultural competence? . . . What is the differ-
ence between the perceived level of cultural sensitivity and the actual developmental
level of cultural sensitivity for faculty? (pp. 54-55)

Helms’s (2004) study employed the multicultural competency questionnaire, as
well as the intercultural development inventory, which is based on the developmen-
tal model of intercultural sensitivity developed by Bennett in 1986 (as cited in
Helms). The multicultural competency questionnaire was used to supplement the
quantitative part of the study with a qualitative perspective through eight open-
ended questions. The multicultural competency questionnaire revealed that course-
work and immersion in other cultures were reported to have the greatest impact on
the development of intercultural competence during graduate professional prepara-
tion. Congruent with Khishtan’s (1990) conclusions, Helms found that travel was
the most prevalent response with respect to faculty’s enhancement of their level of
intercultural competence. Living in another country was also identified as having
a considerable impact on one’s own cultural perspectives.
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Helms’s (2004) analysis of the scores on the intercultural development inventory
showed that faculty perceived themselves in general to be much more interculturally
sensitive than they were assessed to be by the instrument. Faculty frequently saw
themselves at the acceptance/adaptation stage of Bennett’s (1993) model (first eth-
norelative stage), when they were, in fact, operating at the minimization stage where
cultural differences tend to be seen as cosmetic and one’s own culture is viewed as
being universal (last ethnocentric stage). These findings substantiate the existence of
potential problems with Khishtan’s (1990) research, which relied heavily on faculty’s
self-reporting through a questionnaire. It is consistent with Bennett and Hammer’s
(1998) claim that the measuring of cognitive structures through a valid psychometric
instrument can reduce bias and increase reliability of data. Helms also concludes that
in spite of many faculty having spent time living in another culture and having been
provided these opportunities through their work environment, few of these experi-
ences have assisted faculty in relating cross-culturally to diverse student populations
at their own institutions. Contrary to Khishtan’s findings, Helms concludes that “no
faculty in any particular discipline demonstrated greater intercultural sensitivity,
thereby the potential to exercise greater cultural competence” (p. 107). Likewise, the
above-mentioned differences between perceived and measured intercultural sensitiv-
ity were statistically significant for all five disciplines. Congruent with Helms, a
study by Ellingboe (1998) found that graduate school preparation played an impor-
tant role in faculty preparedness for interculturally competent teaching, arguing that
many recent graduates resisted cross-cultural or interdisciplinary teaching
because it went against the way in which they were educated and how they per-
ceived their profession.

Helms’s (2004) findings are compatible with those of other authors (Ellingboe,
1998; Green & Olson, 2003) who note that personal knowledge and expertise regard-
ing internationalization in many cases do not translate into cognitive competence.
High levels of personal capacity and experiences with other cultures and languages
apparently do not automatically provide faculty with the competence to carry out the
intellectual processes necessary to deliver interculturally sensitive/competent curri-
cula. Green and Olson (2003) explicate that faculty with international experiences
need to shift their thinking before they can apply such knowledge and experience to
their teaching because they might not see the immediate connections and relevance
between their international experiences and their teaching practice.

A third dissertation by Hosseinali (1995) is of interest in that it combines the use
of two quantitative instruments, as well as a qualitative instrument. He used both
Sampson and Smith’s World-Mindedness Scale as well as the Acceptance of Global
Education Scale (AGES) developed by Bingham in 1979, which is not widely used.
According to Hosseinali, the World-Mindedness Scale measures value-oriented atti-
tudes in people, whereas the Global-Mindedness Scale measures attitudes, beliefs,
and knowledge about international affairs. Because the latter is not the focus of this
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review, no further studies using the AGES have been examined. The quantitative
part of Hosseinali’s study is limited to 48 respondents from the College of Education
at the University of Arkansas. He conducted two multiple regression analyses to
correlate participants’ demographic variables with levels of world-mindedness
and global-mindedness. He found that gender, teaching experience abroad, and living
outside the United States were all significant predictors for world- mindedness.
These findings appear to be largely congruent with Khishtan’s.

The qualitative portion of Hosseinali’s (1995) work, albeit limited to 10 partici-
pants, sheds some light on the question of traveling and living abroad to changed
classroom practice. All professors who were interviewed expressed that travel had
affected their teaching style in that they had adopted a broader perspective that
allowed them to try different pedagogic approaches in the classroom that they would
not have tried if they had not had the experience of interacting with people abroad.
Hosseinali’s contribution is limited in this regard because he does not go into
further detail to provide richer descriptions of the nature of the faculty’s changed
classroom practices. Also, the research is limited in that it relies on the faculty’s self-
reporting, like most of the other literature reviewed.

Jane Hett (1993) developed her own instrument to measure global-mindedness
and tested it for her dissertation research. Unlike Hosseinali (1995), Hett uses the
term global-mindedness in the sense of a value orientation, much like world-
mindedness has previously been used in this review. Although the empirical part of
her study focuses on students, the study was included in this review nevertheless
because of the contribution to theory embedded in the development of a new mea-
surement scale. Hett arrived at her scale through an interviewing process that
included 14 participants from a wide variety of personal and professional back-
grounds. Her final 30-item Global-Mindedness Scale (GMS) contains five factors
under which the 30 items are subsumed—responsibility, cultural pluralism, efficacy,
global centrism, and interconnectedness. A test of the GMS conducted among 396
undergraduate students at the University of California in San Diego found that
students scored significantly higher on the instrument if they

(a) were female, (b) were registered at a college which requires a broad internation-
alized curriculum, (c) had enrolled in a total of five or more classes with an interna-
tional focus, (d) participate in internationally oriented activities, (e) possess a strong
degree of political interest and liberal political attitudes, (f) have friends from other
countries or cultures, and (g) have studied or lived outside the United States for nine
weeks or more. Class level, age, ethnicity, country of birth, and additional language
ability were not related to global-mindedness scores. (pp. 148-149)

Hett’s findings are consistent with Khishtan’s (1990) and Hosseinali’s (1995) on
the overlapping dimensions measured, although it has to be kept in mind that Hett
conducted her survey among students rather than faculty members.
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Another study using Bennett’s (1993) developmental model of intercultural sen-
sitivity was undertaken by Olson and Kroeger (2001) among 52 New Jersey City
University faculty and staff. The authors’ research aimed to assess the relationships
between the respondents’ training and experiences and their levels of global compe-
tence and intercultural sensitivity. This study was limited by its small sample size and
by the fact that data were collected only at one particular institution. Nevertheless,
the study yielded some insights not contained in either Helms’s (2004) or Khishtan’s
(1990) research. Overall, Olson and Kroeger found that advanced proficiency in a
language other than English and substantive experience abroad were positively cor-
related with global competence and intercultural sensitivity indices. In particular, the
authors found the following:

Speaking one or more languages other than English with advanced proficiency
increases the likelihood that someone will be globally competent. . . . Speaking one
or more languages other than English with advanced proficiency increases the likeli-
hood that someone will be more advanced on the Bennett Intercultural Sensitivity
Scale. . . . Substantive experience abroad increases the likelihood that someone will
have more developed intercultural communication skills. . . . Substantive experience
abroad increases the likelihood that someone will be more advanced on the Bennett
Intercultural Sensitivity Scale. (pp. 132-133)

Findings related to foreign language proficiency as a determinant of intercul-
tural sensitivity and cultural competence are significant in light of Hett’s (1993)
assertion that language ability was not a factor in the scoring of participants on her
GMS. Similar to Hett’s conclusions, Deng and Boatler’s (1993) application of the
World-Mindedness Scale in a study involving business students yielded no evi-
dence of a positive relation between world-mindedness and foreign language abil-
ity. In their concluding section, Olson and Kroeger (2001) claim that “with more
globally competent faculty and staff . .. we can respond more effectively to the
pressing demand for globally oriented curriculum” (p. 135). This hypothesis has
neither been confirmed nor rejected by their study that did not look at this particu-
lar aspect. In this context, it is noteworthy that 2 years after the study at New Jersey
City University, Olson refuted the notion of a direct link between globally knowl-
edgeable and competent faculty on one hand and the cognitive competence to
deliver internationalized curricula on the other hand (Green & Olson, 2003). My
own research on two offshore programs carried out at the University of Victoria
also found that faculty involved in these programs, although gaining personally and
professionally from their involvement, had not made use of their experiences with
respect to converting some of their newly gained perspectives into curricular
change (Schuerholz-Lehr, 2002).

The impact of studying or living in another country on cultural sensitivity and
competence warrants further attention. Citing Kramsch, Harbon (2003) states that
there is no conclusive evidence that would link study abroad to cross-cultural
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understanding or to the development of a cross-cultural personality. Halse (1999)
conducted a phenomenographic study of schoolteachers’ learning through short-
term study tours to various Asian countries and examined the impact of their learn-
ing experiences on their identities and teaching practice in school. Based on the
analysis of nine Australian teachers’ accounts who participated in the Teacher In-
Country Fellowships to Asia (TICFA) program in 1998, Halse concludes that inter-
cultural encounters do not automatically lead to an increase in intercultural
understanding. This is corroborated by Nunan (2000), who argues that increased
contact with people of diverse cultures does not automatically result in better
understanding and communication. Nunan distinguishes between intercultural sen-
sitivity and cross-cultural adaptability as two different aspects of cultural compe-
tence. Although the first assesses a person’s “ability to consider the possible
complexities of an intercultural occurrence and to demonstrate an awareness that
those complexities exist,” the latter assesses “personality traits that would indicate
possible success in adapting to a new and demanding cultural environment”
(p. 141). Cross-cultural adaptability is therefore closely linked to the concept of global
literacy. Nunan found that intercultural sensitivity was strongly affected by whether
a person had traveled outside of Australia, whereas cross-cultural adaptability was
related to whether a person had lived outside Australia. High scores on one scale
did not necessarily translate into high scores on the other scale.

In Halse’s (1999) study, there was considerable variation in participants’ imple-
mentation of their study tour learning on return to their schools. Most important,
Halse found few indicators that participants explicitly conceptualized the tour as
having an impact beyond its temporality, and some teachers described the experi-
ence as terminating with the implementation of a mandatory teaching unit. The
author concluded that any improvement of classroom teaching about Asia was not
foremost in the thinking of the participants. Although all teachers translated their
learning into classroom practice as part of the program, any longer-term commit-
ment to such changes differed among participants. Halse concludes that “genuine
cross-cultural learning and its effective application in schools is not a linear, uni-
directional process that can be simplistically reduced to an uncomplicated binary of
experience/application” (p. 14). In particular, participants’ learning was found to
depend on the nature, extent, and character of their experiences and interactions dur-
ing the tour. In contrast to Halse’s and Harbon’s (2003) contributions, Cushner and
Mahon (2002) conclude from their study of 50 teachers who participated in an over-
seas student teaching experience of 8 to 15 weeks that this intervention had a con-
siderable positive impact on most participants’ cultural awareness and professional
development regarding global-mindedness. The researchers used an open-ended
questions survey and assessed the responses using Bennett’s (1993) developmental
model of intercultural sensitivity. They note that “many of the responses given by
the returned students give evidence for an increase in cultural sensitivity as proposed
by Bennett” (p. 49).
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Welch (1997) makes a similar point by arguing that situations can be problematic
if epistemological, pedagogical, and other assumptions are not reexamined on con-
tact with unfamiliar cultural forms and that such problems are more likely to arise if
staffs lack cross-cultural experience. Toh and Farrelly (as cited in Welch) actually go
even further in maintaining that the failure to reexamine a taken-for-granted knowl-
edge base may result in inappropriate forms of teaching that may be more harmful
than helpful. Halse’s (1999) account of the implementation of the teachers’ learning
into classroom practice is somewhat limited; however, she does report that various
contextual constraints, including state and school curriculum priorities, programming
arrangements, and teachers’ attitudes, inhibited substantial curricula changes follow-
ing the study tours to Asia. Nevertheless, methods of cross-cultural comparison
employed by teachers during the study tour were put into practice in some instances
through new content and new pedagogical approaches.

The strength of Halse’s (1999) study lies in her phenomenographic approach that
seeks to identify, categorize, and understand qualitative differences in teachers’ con-
ceptions of their experiences and learning from a study tour abroad. Contrary to
Khishtan (1990) and Helms (2004), Halse is able to go beyond simply establishing
a correlation between studying abroad and teaching approaches in the classroom by
reporting qualitative changes in teachers’ approaches resulting directly from the
study tours. However, her sample size is very small (n = 9), and the study would
have to be repeated with a larger number of teachers to draw generalizable conclu-
sions. Court, Cohen, Broyles, Spenciner, and Michael (2002) also take a qualitative
approach to evaluating changes resulting from study or work abroad in their inter-
views with 24 university and college faculty members who completed sabbaticals or
other professional visits to institutions outside their home countries. Respondents
reported both practical and transformative changes, with the former referring to
direct effects on teaching practice and the latter referring to personal change in self-
awareness and intercultural understanding. Court et al. present a few vignettes from
respondents that illustrate practical changes implemented after their academic vis-
its. These vignettes provide a useful first glimpse into the process from personal
transformation to changes in classroom practice; however, the analysis is not detailed
enough to provide any meaningful in-depth insights into this process.

Another look at the impact of study abroad on the internationalization of the cur-
riculum is presented by Lesley Harbon (2003) from the University of Sydney. Using
the example of the in-country experiences of Australian school languages teachers,
Harbon conducted a review of the literature on the impact of study abroad on par-
ticipants. She states that outcomes of in-country experiences differ according to
length of stay, localities, varieties of immersion and learning opportunities, as well
as the participants’ differing attitudes and expectations. Depending on these vari-
ables, the impact of the in-country experience is not always unambiguously benefi-
cial to language teachers. Harbon concludes that research data on this topic are not
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extensive and require further exploration, in particular through examination over a
longer time frame.

Yet another dimension of preparedness for more inclusive classroom practices is
raised by Grant and Secada (1990), who hypothesize that teachers of nondominant
backgrounds will be better prepared to teach a multicultural and multiethnic student
body. They cite the example of teachers of color who might understand the cultural
backgrounds of diverse learners better than do Whites. However, Grant and Secada
caution that it is far from clear whether teachers of color may thus be in a better
position to adapt classroom practice to meet those differences. They refer to a
related study carried out by Sleeter (1988) in which teachers with preservice course-
work in multicultural education reported what they did in their classrooms. The
results were compared with those of other teachers who had less previous course-
work in multicultural education. With respect to a total of 24 teaching behaviors, the
average teacher who had taken more than four multicultural education credits
reported engaging in 12 of the 24 behaviors more frequently than the average
teacher who had taken less than four credits. Grant and Secada cite two more stud-
ies of short-term interventions for multicultural education of in-service teachers that
showed very limited results regarding teachers’ attitudes and classroom behaviors.
Grant and Secada’s claims are refuted by Hett’s (1993) study, which found no signif-
icant relationship between participants’ ethnicity, country of birth, and their global-
mindedness scores. Although multicultural education is not the direct focus of my
study, Grant and Secada’s hypothesis that teachers might know content that they do
not use is significant for the issue under study. Grant and Secada suggest that more
work needs to be done on how teacher cognitions, beliefs, and skills regarding teach-
ing for diversity actually develop. This is, in essence, a call for the type of research on
the personal/professional knowledge landscape that Clandinin, Connelly, and some
others have successfully carried out in other contexts.

CONCLUSIONS AND NEED FOR
FURTHER RESEARCH

I started out by asking three research questions to guide my evaluation of the
literature:

1. What factors in instructors’ personal/professional backgrounds and life experiences
have an influence on their cognitive framework as it relates to education for global
awareness and intercultural competence?

A major problem related to this question is the use of survey methodologies in
many of the existing studies: self-reporting on highly subjective criteria of inter-
cultural competence, world-mindedness, and related concepts; the subjectivity
inherent in the measuring index used; the choice of indicators to signify intercultural
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competence and world-mindedness; as well as the choice of personal and profes-
sional life experiences or factors, all introduce a substantial level of bias into these
studies. Problems with research designs manifest in substantial inconsistencies
across studies. Although Sampson and Smith (1957), for example, point out explic-
itly that being female or male has been found to have no statistically significant
impact on levels of world-mindedness, Deng and Boatler (1993), Hett (1993), and
Hosseinali (1995) all conclude that female persons are significantly more world-
minded than male persons. Welch’s (1997) study provides some preliminary
glimpses into the possible underlying causes for existing gender differences; how-
ever, the gender component needs to be studied more thoroughly because it appears
to have been ignored in some other studies of instructors’ levels of world-mindedness
and intercultural competence.

As very aptly pointed out by Hett (1993), the time-bound nature of data collec-
tion through a quantitative instrument can lead to major distortions in the data gath-
ered. In the case of her study, completion of the survey coincided with a number of
events of major international significance, including the Tiananmen Square mas-
sacre and the disintegration of the Soviet Union. At the same time, the lack of agree-
ment on definitions of world-mindedness and its related concepts in the empirical
and theoretical literature reviewed makes a consistent measuring of factors corre-
lated with world-mindedness, global sensitivity, and so on, very problematic.

2. In which ways do instructors’ personal and professional backgrounds interact with
their classroom practice regarding education for global awareness and cultural sen-
sitivity and competence?

A number of conclusions can be drawn from the literature reviewed. Several
studies confirmed that travel abroad and living in another country were major fac-
tors in shaping individuals’ intercultural perspectives; however, such knowledge
and high levels of personal capacity and experiences rarely seem to translate auto-
matically into more globally inclusive teaching practices. Some authors seem to
even doubt the impact of such experiences abroad, arguing that a major reexami-
nation of epistemological assumptions and taken-for-granted knowledge would
have to take place for the experience abroad to have any positive result. In the
future, interventions such as the CRIW might play an important role in assisting
instructors to carry out the intellectual processes necessary to translate knowledge
and experiences into classroom action through the delivery of interculturally com-
petent and globally sensitive curricula.

Discipline appears to have limited influence regarding instructors’ ability and
preparedness to apply pedagogical approaches toward more globally relevant cur-
ricula. More studies are needed that would take into consideration other factors
including, but not limited to, proficiency in one and more foreign languages, home
country, family background, and so on. These factors need to be correlated with
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faculty’s classroom practice to derive at meaningful descriptions of how faculty’s
personal and professional backgrounds shape their propensity to design curricula
for global literacy. Based on the inconclusive findings of their study, Johnson and
Inoue (2003), for example, express the need for future research to evaluate the
actual practices of faculty in the classrooms through observations, ethnographic
methodologies, and interviews with both faculty and students. Given the dearth of
qualitative studies producing rich descriptions that can shed some light on the rela-
tionship between faculty traits, knowledge, and attitudes, on one hand and class-
room practice on the other hand, there is an urgent need for the types of studies
outlined by Johnson and Inoue. Observational research methods such as classroom
observations, in particular, are needed to elucidate actual classroom practices,
rather than relying on faculty responses to survey questionnaires in which they
might overreport their perceived level of teaching for globally relevant outcomes.
Student and faculty focus groups would also contribute to a better understanding
of the issue through the interaction of the participants’ points of view.

3. To which extent are targeted interventions (e.g., professional development, study
tours) effective in changing instructors’ levels of intercultural competence and
world-mindedness? Do these changes have an influence on the instructors’ approach
to course design with respect to education for global awareness and intercultural
competence?

Some relevant research has been carried out with respect to this question. Targeted
interventions examined include short-term study tours (Halse, Harbon), travel and
living for periods of time outside Australia (Nunan), or sabbaticals and other profes-
sional visits to institutions outside the home country (Court et al.). Length of time and
level of engagement seem to be important factors in any observed change: Short-term
interventions appear to produce mixed results, and any impact on teaching practice
and course design tends to dissipate over time. Intercultural and cross-cultural com-
petencies were strengthened if individuals worked outside the home country, com-
pared with situations where they just traveled abroad. The depth and nature of an
intervention’s impact might also vary according to whether the intervention is strictly
of a professional or of a more personal nature: Court et al. reported significant change
following professional visits abroad. Again, Deng and Boatler (1993) report findings
that contradict some of the other studies: In their study that employed the World-
Mindedness Scale, neither short-term travel abroad nor a longer-term experience liv-
ing abroad raised the students’ levels of world-mindedness significantly. Deng and
Boatler’s work raises the question of whether and why there appear to be differences
between students and instructors regarding the process of shaping world-minded per-
spectives. The links between teacher preparation for culturally diverse thinking at
teacher education institutions and the effects of such preparation on classroom prac-
tice, also require further investigation (Craft, 1996).
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This literature review points to the availability of a number of important empirical
studies that explore different aspects of faculty experiences, background, disciplinary
affiliation, and so on, and how such variables affect intercultural sensitivity, intercul-
tural competence, and world-mindedness among faculty. Some of the studies are prob-
lematic in that they employ instruments that are subject to considerable subjectivity.
In particular, studies using the intercultural development inventory tend to generate
results that are inconsistent with several studies using the World-Mindedness Scale. At
the same time, little conclusive evidence has been found regarding the relationship
between levels of intercultural sensitivity, intercultural competence, and world-
mindedness in faculty on one side and how these traits translate into classroom prac-
tice on the other side. Interventions like the CRIW play an important role in bridging
this gap. They need to be followed up with qualitative research studies that track the
impact of such interventions over time.

REFERENCES

Bingham, J. (1979). The acceptance of global education scale. (ERIC Document No.
ED180857)

Beattie, M. (1995). New prospects for teacher education: Narrative ways of know-
ing teaching and teacher learning [Electronic version]. Educational Research,
37, 53-70.

Bender-Slack, D. (2002). Using literature to teach global education: A humanist
approach. English Journal, 91(5), 70-75.

Bennett, M. J. (1993). Towards ethnorelativism: A developmental model of intercul-
tural sensitivity. In R. M. Paige (Ed.), Education for the intercultural experience
(pp. 21-71). Yarmouth, ME: Intercultural Press.

Bennett, M., & Hammer, M. (1998). The intercultural development inventory.
Retrieved January 14, 2006, from http://www.intercultural.org/pdf/idi.pdf

Bond, S., Qian, J., & Huang, J. (2003). The role of faculty in internationalizing the
undergraduate curriculum and classroom experience. CBIE Research Millennium
Series No. 8. Ottawa, Ontario, Canada: Canadian Bureau for International Education.

Clandinin, D. J. (2000). Learning to teach: A question of knowledge. Education
Canada, 40(1), 28-30. (ERIC Document Reproduction Service No. EJ603985)

Clandinin, D. J. (2002). Storied lives in storied landscapes: Ten years later
[Electronic version]. Curriculum and Teaching Dialogue, 4(1), 1-4.

Clandinin, D. J., & Connelly, F. M. (1986). The reflective practitioner and practi-
tioners’ narrative unities [Review of the book The reflective practitioner: How
professionals think in action]. Canadian Journal of Education, 11, 184-198.

Clandinin, D. J., & Connelly, F. M. (1987). Teachers’ personal knowledge: What
counts as “personal” in studies of the personal. Journal of Curriculum Studies,
19, 487-500.



202  Journal of Studies in International Education Summer 2007

Clandinin, D. J., & Connelly, F. M. (1990). Narrative, experience and the study of
curriculum. Cambridge Journal of Education, 20, 241-253.

Clandinin, D. J., & Connelly. F. M. (1995). Teachers’ professional knowledge land-
scapes. New York: Teachers College Press.

Clandinin, D. J., & Connelly, F. M. (Eds.). (1999). Shaping a professional identity:
Stories of educational practice. London, Ontario, Canada: Althouse Press.

Clark, C. M., & Yinger, R. J. (1977). Research on teacher thinking. Curriculum
Inquiry, 7, 279-304.

Court, D., Cohen, L., Broyles, 1., Spenciner, L., & Michael, O. (2002). Crossing
borders: Culture and transformation. World Studies in Education, 3(1), 39-53.

Craft, M. (1996). Cultural diversity and teacher education. In M. Craft (Ed.), Teacher
education in plural societies: An international review (pp. 1-15). London: Falmer.

Craig, C. J. (1995). Knowledge communities: A way of making sense of how begin-
ning teachers come to know in their professional knowledge contexts [Electronic
version]. Curriculum Inquiry, 25, 151-175.

Cushner, K., & Mahon, J. (2002). Overseas student teaching: Affecting personal, pro-
fessional, and global competencies in an age of globalization. Journal of Studies
in International Education, 6, 44-58.

De Frankrijker, H. (1997). The challenges of teacher education in and for a plural
world. Teaching and Teacher Education, 13, 659-664.

Deng, S., & Boatler, R. W. (1993). Worldmindedness among Canadian business
students: Implications for curricula [Electronic version]. Journal of Education
for Business, 69(2), 94-98.

Duckworth, R. L., Walker Levy, L., & Levy, J. (2005). Present and future teachers of
the world’s children: How internationally-minded are they? [Electronic version].
Journal of Research in International Education, 4, 279-305.

Eisner, E. W. (1988). The primacy of experience and the politics of method [Electronic
version]. Educational Researcher, 17(5), 15-20.

Elbaz, F. (1983). Teacher thinking: A study of practical knowledge. New York:
Nichols.

Ellingboe, B. J. (1998). Divisional strategies to internationalize a campus portrait:
Results, resistance, and recommendations from a case study at a U.S. univer-
sity. In J. A. Mestenhauser & B. J. Ellingboe (Eds.). Reforming the higher edu-
cation curriculum: Internationalizing the campus (pp. 198-228). Phoenix, AZ:
Oryx Press.

Farmer, R. (1993). International education as a worldcentric perspective: Defining
international education. New England Journal of History, 49(3), 52-55.

Grant, C. A., & Secada, W. G. (1990). Preparing teachers for diversity. In W. Houston
(Ed.). Handbook of research on teacher education (pp. 403-422). New York:
Macmillan.

Grant, C. A., & Sleeter, C. E. (1985). The literature on multicultural education:
Review and analysis. Educational Review, 37, 97-118.



Schuerholz-Lehr / Teaching for Global Literacy in Higher Education 203

Green, M. F,, & Olson, C. (2003). Internationalizing the campus: A user’s guide.
Washington, DC: American Council on Education.

Greene, M. (1993). Diversity and inclusion: Toward a curriculum for human beings.
Teachers College Record, 95, 211-221.

Halse, C. (1999). Encountering cultures: The impact of study tours to Asia on
Australian teachers and teaching practice [Electronic version]. Melbourne,
Australia: Asia Education Foundation.

Harbon, L. A. (2003). Internationalising the curriculum through languages: Teachers’
‘in-country’ professional development. In A. J. Liddicoat, S. Eisenchlas, &
S. Trevaskes (Eds.), Australian perspectives on internationalising education
(pp. 117-128). Melbourne: Language Australia.

Helms, S. M. (2004). The examination of cultural sensitivity and exhibition of cul-
tural competence for faculty at liberal arts institutions within higher education.
Dissertation Abstracts International, 64(10), 3609A. (UMI No. 3107769)

Hett, J. E. (1993). The development of an instrument to measure global-mindedness.
Dissertation Abstracts International, 54(10), 3724. (UMI No. 9408210)

Hickling-Hudson, A., & McMeniman, M. (1996). Pluralism and Australian teacher
education. In M. Craft (Ed.), Teacher education in plural societies: An interna-
tional review (pp. 16-26). London: Falmer.

Hosseinali, T. (1995). The relationship of globalmindedness to travel and living
abroad experiences of university professors. Dissertation Abstracts International,
56(07), 2544. (UMI No. 9536034)

Huber, J., Murphy, M. S., & Clandinin, D. J. (2003). Creating communities of cul-
tural imagination: Negotiating a curriculum of diversity [Electronic version].
Curriculum Inquiry, 33, 343-362.

Johnson, K., & Inoue, Y. (2003). Diversity and multicultural pedagogy: An analy-
sis of attitudes and practices within an American Pacific Island university.
Journal of Research in International Education, 2, 251-276.

Khishtan, M. (1990). An analysis of faculty awareness of and commitment to
worldmindedness in selected universities. Dissertation Abstracts International,
51(09), 2995A. (UMI No. 9104194)

McAlpine, L., & Harris, R. (2002). Evaluating teaching effectiveness and teaching
improvement: A language for institutional policies and development practices.
International Journal for Academic Development, 7, 7-17.

McAlpine, L., & Winer, L. (2002). Sustainable faculty development: An Indonesian
case study. Innovations in Education and Teaching International, 39, 205-216.

Nunan, P. (2000). Readiness for internationalisation: A study of the intercultural
sensitivity and cross-cultural adaptability of staff of a regional TAFE institute. In
J. Ryan & P. Baird (Eds.), University of Ballarat Second Annual Research
Conference (pp. 140-144). Australia: University of Ballarat.

Olson, C. L., & Kroeger, K. R. (2001). Global competency and intercultural sensi-
tivity. Journal of Studies in International Education, 5, 116-137.



204  Journal of Studies in International Education Summer 2007

Sampson, D. L., & Smith, H. P. (1957). A scale to measure world-minded attitudes.
Journal of Social Psychology, 45, 99-106.

Saroyan, A., & Amundsen, C. (2001). Evaluating university teaching: Time to take
stock. Assessment & Evaluation in Higher Education, 26, 341-353.

Saroyan, A., & Amundsen, C. (Eds.). (2004). Rethinking teaching in higher edu-
cation. Sterling, VA: Stylus.

Saroyan, A., Amundsen, C., McAlpine, L., Weston, C., Winer, L., & Gandell, R.
(2004). Tenets underlying our approach to faculty development. In A. Saroyan, &
C. Amundsen (Eds.), Rethinking teaching in higher education (pp. 1-17). Sterling,
VA: Stylus Publishing.

Schon, D. A. (1983). The reflective practitioner: How professionals think in action.
New York: Basic Books.

Schoorman, D. (2000). What really do we mean by “internationalization”? [Electronic
version]. Contemporary Education, 71(4), 5-11.

Schuerholz-Lehr, S. (2002). Offshore programming as an instrument for interna-
tionalizing Canadian universities: A case study. Unpublished master’s thesis,
University of London, Royal Holloway, London.

Schuerholz-Lehr, S. (2004, June). Report on pilot course (re)design for internation-
alization workshop. Victoria, British Columbia, Canada: University of Victoria,
Office of International Affairs.

Sleeter, C. (1988). Preservice coursework and field experience in multicultural edu-
cation: Impact on teacher behavior. Unpublished manuscript.

Welch, A. R. (1997). The peripatetic professor: The internationalisation of the aca-
demic profession. Higher Education, 34, 323-345.

Whelan, K., Huber, J., Rose, C., Davies, A., & Clandinin, D. J. (2001). Telling and
retelling our stories on the professional knowledge landscape [Electronic version].
Teachers and Teaching: Theory and Practice, 7, 143-156.

ABOUT THE AUTHOR

Sabine Schuerholz-Lehr is assistant director of the Office of International Affairs at
the University of Victoria (UVic) in Canada. She has recently completed a temporary
secondment to the British Columbia Ministry of Advanced Education as senior policy
advisor on international education. She is also a PhD student within the Department of
Curriculum and Instruction, Faculty of Education, at the same institution. Her research
interests include global trends in internationalization of higher education and interna-
tionalization on campus through curricular approaches. She cofacilitates the University’s
Course (Re)design for Internationalization Workshop with the director of UVic’s
Learning and Teaching Centre.




<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.3
  /CompressObjects /Off
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJDFFile false
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /ColorConversionStrategy /LeaveColorUnchanged
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams true
  /MaxSubsetPct 100
  /Optimize false
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveEPSInfo true
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Remove
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
    /AdobeCorpID-Acrobat
    /AdobeCorpID-Adobe
    /AdobeCorpID-Bullet
    /AdobeCorpID-MinionBd
    /AdobeCorpID-MinionBdIt
    /AdobeCorpID-MinionRg
    /AdobeCorpID-MinionRgIt
    /AdobeCorpID-MinionSb
    /AdobeCorpID-MinionSbIt
    /AdobeCorpID-MyriadBd
    /AdobeCorpID-MyriadBdIt
    /AdobeCorpID-MyriadBdScn
    /AdobeCorpID-MyriadBdScnIt
    /AdobeCorpID-MyriadBl
    /AdobeCorpID-MyriadBlIt
    /AdobeCorpID-MyriadLt
    /AdobeCorpID-MyriadLtIt
    /AdobeCorpID-MyriadPkg
    /AdobeCorpID-MyriadRg
    /AdobeCorpID-MyriadRgIt
    /AdobeCorpID-MyriadRgScn
    /AdobeCorpID-MyriadRgScnIt
    /AdobeCorpID-MyriadSb
    /AdobeCorpID-MyriadSbIt
    /AdobeCorpID-MyriadSbScn
    /AdobeCorpID-MyriadSbScnIt
    /AdobeCorpID-PScript
    /AGaramond-BoldScaps
    /AGaramond-Italic
    /AGaramond-Regular
    /AGaramond-RomanScaps
    /AGaramond-Semibold
    /AGaramond-SemiboldItalic
    /AGar-Special
    /AkzidenzGroteskBE-Bold
    /AkzidenzGroteskBE-BoldEx
    /AkzidenzGroteskBE-BoldExIt
    /AkzidenzGroteskBE-BoldIt
    /AkzidenzGroteskBE-Ex
    /AkzidenzGroteskBE-It
    /AkzidenzGroteskBE-Light
    /AkzidenzGroteskBE-LightEx
    /AkzidenzGroteskBE-LightOsF
    /AkzidenzGroteskBE-Md
    /AkzidenzGroteskBE-MdEx
    /AkzidenzGroteskBE-MdIt
    /AkzidenzGroteskBE-Regular
    /AkzidenzGroteskBE-Super
    /AlbertusMT
    /AlbertusMT-Italic
    /AlbertusMT-Light
    /Aldine401BT-BoldA
    /Aldine401BT-BoldItalicA
    /Aldine401BT-ItalicA
    /Aldine401BT-RomanA
    /Aldus-Italic
    /Aldus-ItalicOsF
    /Aldus-Roman
    /Aldus-RomanSC
    /AlternateGothicNo2BT-Regular
    /AmazoneBT-Regular
    /AmericanTypewriter-Bold
    /AmericanTypewriter-BoldA
    /AmericanTypewriter-BoldCond
    /AmericanTypewriter-BoldCondA
    /AmericanTypewriter-Cond
    /AmericanTypewriter-CondA
    /AmericanTypewriter-Light
    /AmericanTypewriter-LightA
    /AmericanTypewriter-LightCond
    /AmericanTypewriter-LightCondA
    /AmericanTypewriter-Medium
    /AmericanTypewriter-MediumA
    /Anna
    /AntiqueOlive-Bold
    /AntiqueOlive-Compact
    /AntiqueOlive-Italic
    /AntiqueOlive-Roman
    /Arkona-Medium
    /Arkona-Regular
    /ArrusBT-Black
    /ArrusBT-BlackItalic
    /ArrusBT-Bold
    /ArrusBT-BoldItalic
    /ArrusBT-Italic
    /ArrusBT-Roman
    /AssemblyLightSSK
    /AvantGarde-Book
    /AvantGarde-BookOblique
    /AvantGarde-CondBold
    /AvantGarde-CondBook
    /AvantGarde-CondDemi
    /AvantGarde-CondMedium
    /AvantGarde-Demi
    /AvantGarde-DemiOblique
    /BaileySansITC-Bold
    /BaileySansITC-BoldItalic
    /BaileySansITC-Book
    /BaileySansITC-BookItalic
    /BakerSignetBT-Roman
    /BaskervilleBE-Italic
    /BaskervilleBE-Medium
    /BaskervilleBE-MediumItalic
    /BaskervilleBE-Regular
    /Baskerville-Bold
    /BaskervilleBT-Bold
    /BaskervilleBT-BoldItalic
    /BaskervilleBT-Italic
    /BaskervilleBT-Roman
    /BaskervilleMT
    /BaskervilleMT-Bold
    /BaskervilleMT-BoldItalic
    /BaskervilleMT-Italic
    /BaskervilleMT-SemiBold
    /BaskervilleMT-SemiBoldItalic
    /BaskervilleNo2BT-Bold
    /BaskervilleNo2BT-BoldItalic
    /BaskervilleNo2BT-Italic
    /BaskervilleNo2BT-Roman
    /Baskerville-Normal-Italic
    /BauhausITCbyBT-Bold
    /BauhausITCbyBT-Heavy
    /BauhausITCbyBT-Light
    /BauhausITCbyBT-Medium
    /BellGothic-Black
    /BellGothic-Bold
    /Bell-GothicBoldItalicBT
    /BellGothicBT-Bold
    /BellGothicBT-Roman
    /BellGothic-Light
    /Bembo
    /Bembo-Bold
    /Bembo-BoldExpert
    /Bembo-BoldItalic
    /Bembo-BoldItalicExpert
    /Bembo-Expert
    /Bembo-ExtraBoldItalic
    /Bembo-Italic
    /Bembo-ItalicExpert
    /Bembo-Semibold
    /Bembo-SemiboldItalic
    /BenguiatGothicITCbyBT-Bold
    /BenguiatGothicITCbyBT-BoldItal
    /BenguiatGothicITCbyBT-Book
    /BenguiatGothicITCbyBT-BookItal
    /BenguiatITCbyBT-Bold
    /BenguiatITCbyBT-BoldItalic
    /BenguiatITCbyBT-Book
    /BenguiatITCbyBT-BookItalic
    /Berkeley-Book
    /Berkeley-BookItalic
    /Berling-Bold
    /Berling-BoldItalic
    /Berling-Italic
    /Berling-Roman
    /BernhardBoldCondensedBT-Regular
    /BernhardFashionBT-Regular
    /BernhardModernBT-Bold
    /BernhardModernBT-BoldItalic
    /BernhardModernBT-Italic
    /BernhardModernBT-Roman
    /BernhardTangoBT-Regular
    /BickhamScriptMM
    /BickhamScriptMM-AltI
    /BickhamScriptMM-AltII
    /BickhamScriptMM-Beg
    /BickhamScriptMM-End
    /BickhamScriptMM-Lig
    /BickhamScriptMM-Or
    /BickhamScriptMM-SwCaps
    /BlockBE-Condensed
    /BlockBE-ExtraCn
    /BlockBE-ExtraCnIt
    /BlockBE-Heavy
    /BlockBE-Italic
    /BlockBE-Regular
    /Bodoni
    /Bodoni-Bold
    /Bodoni-BoldItalic
    /Bodoni-Italic
    /Bodoni-Poster
    /Bodoni-PosterCompressed
    /Bookman-Demi
    /Bookman-DemiItalic
    /Bookman-Light
    /Bookman-LightItalic
    /Boton-Italic
    /Boton-Medium
    /Boton-MediumItalic
    /Boton-Regular
    /Boulevard
    /BroadwayBT-Regular
    /CaflischScript-Bold
    /CaflischScript-Regular
    /Caliban
    /CaravanLH-Four
    /CaravanLH-One
    /CaravanLH-Three
    /CaravanLH-Two
    /CarminaBT-Bold
    /CarminaBT-BoldItalic
    /CarminaBT-Light
    /CarminaBT-LightItalic
    /CarminaBT-Medium
    /CarminaBT-MediumItalic
    /Carta
    /Caslon224ITCbyBT-Bold
    /Caslon224ITCbyBT-BoldItalic
    /Caslon224ITCbyBT-Book
    /Caslon224ITCbyBT-BookItalic
    /Caslon540BT-Italic
    /Caslon540BT-Roman
    /CaslonBT-Bold
    /CaslonBT-BoldItalic
    /CaslonOpenFace
    /CaslonTwoTwentyFour-Black
    /CaslonTwoTwentyFour-BlackIt
    /CaslonTwoTwentyFour-Bold
    /CaslonTwoTwentyFour-BoldIt
    /CaslonTwoTwentyFour-Book
    /CaslonTwoTwentyFour-BookIt
    /CaslonTwoTwentyFour-Medium
    /CaslonTwoTwentyFour-MediumIt
    /CastleT-Bold
    /CastleT-Book
    /CaxtonBT-Bold
    /CaxtonBT-BoldItalic
    /CaxtonBT-Book
    /CaxtonBT-BookItalic
    /CelestiaAntiqua-Ornaments
    /Centennial-BoldItalicOsF
    /Centennial-BoldOsF
    /Centennial-ItalicOsF
    /Centennial-RomanSC
    /Century-Bold
    /Century-BoldItalic
    /Century-Book
    /Century-BookItalic
    /CenturyExpandedBT-Bold
    /CenturyExpandedBT-BoldItalic
    /CenturyExpandedBT-Italic
    /CenturyExpandedBT-Roman
    /Century-Light
    /Century-LightItalic
    /CenturyOldStyle-Bold
    /CenturyOldStyle-Italic
    /CenturyOldStyle-Regular
    /CenturySchoolbookBT-Bold
    /CenturySchoolbookBT-BoldCond
    /CenturySchoolbookBT-BoldItalic
    /CenturySchoolbookBT-Italic
    /CenturySchoolbookBT-Roman
    /Century-Ultra
    /Century-UltraItalic
    /CheltenhamBT-Bold
    /CheltenhamBT-BoldCondItalic
    /CheltenhamBT-BoldExtraCondensed
    /CheltenhamBT-BoldHeadline
    /CheltenhamBT-BoldItalic
    /CheltenhamBT-BoldItalicHeadline
    /CheltenhamBT-Italic
    /CheltenhamBT-Roman
    /CheltenhamITCbyBT-Bold
    /CheltenhamITCbyBT-BoldItalic
    /CheltenhamITCbyBT-Book
    /CheltenhamITCbyBT-BookItalic
    /Christiana-Bold
    /Christiana-BoldItalic
    /Christiana-Italic
    /Christiana-Medium
    /Christiana-MediumItalic
    /Christiana-Regular
    /Christiana-RegularExpert
    /Christiana-RegularSC
    /Clarendon
    /Clarendon-Bold
    /Clarendon-Light
    /ClassicalGaramondBT-Bold
    /ClassicalGaramondBT-BoldItalic
    /ClassicalGaramondBT-Italic
    /ClassicalGaramondBT-Roman
    /CMB10
    /CMBSY10
    /CMBSY5
    /CMBSY6
    /CMBSY7
    /CMBSY8
    /CMBSY9
    /CMBX10
    /CMBX12
    /CMBX5
    /CMBX6
    /CMBX7
    /CMBX8
    /CMBX9
    /CMBXSL10
    /CMBXTI10
    /CMCSC10
    /CMCSC8
    /CMCSC9
    /CMDUNH10
    /CMEX10
    /CMEX7
    /CMEX8
    /CMEX9
    /CMFF10
    /CMFI10
    /CMFIB8
    /CMINCH
    /CMITT10
    /CMR10
    /CMR12
    /CMR17
    /CMR5
    /CMR6
    /CMR7
    /CMR8
    /CMR9
    /CMSL10
    /CMSL12
    /CMSL8
    /CMSL9
    /CMSLTT10
    /CMSS10
    /CMSS12
    /CMSS17
    /CMSS8
    /CMSS9
    /CMSSBX10
    /CMSSDC10
    /CMSSI10
    /CMSSI12
    /CMSSI17
    /CMSSI8
    /CMSSI9
    /CMSSQ8
    /CMSSQI8
    /CMSY10
    /CMSY5
    /CMSY6
    /CMSY7
    /CMSY8
    /CMSY9
    /CMTCSC10
    /CMTEX10
    /CMTEX8
    /CMTEX9
    /CMTI10
    /CMTI12
    /CMTI7
    /CMTI8
    /CMTI9
    /CMTT10
    /CMTT12
    /CMTT8
    /CMTT9
    /CMU10
    /CMVTT10
    /Cochin
    /Cochin-Bold
    /Cochin-BoldItalic
    /Cochin-Italic
    /CommonBullets
    /ConduitITC-Bold
    /ConduitITC-BoldItalic
    /ConduitITC-Light
    /ConduitITC-LightItalic
    /ConduitITC-Medium
    /ConduitITC-MediumItalic
    /CooperBlack
    /CooperBlack-Italic
    /CooperBT-Bold
    /CooperBT-BoldItalic
    /CooperBT-Light
    /CooperBT-LightItalic
    /CopperplateGothicBT-Bold
    /CopperplateGothicBT-BoldCond
    /CopperplateGothicBT-Heavy
    /CopperplateGothicBT-Roman
    /CopperplateGothicBT-RomanCond
    /Copperplate-ThirtyThreeBC
    /Copperplate-ThirtyTwoBC
    /Coronet-Regular
    /Courier
    /Courier-Bold
    /Courier-BoldOblique
    /Courier-Oblique
    /Critter
    /CS-Special-font
    /DellaRobbiaBT-Bold
    /DellaRobbiaBT-Roman
    /Della-RobbiaItalicBT
    /Della-RobbiaSCaps
    /Del-NormalSmallCaps
    /Delphin-IA
    /Delphin-IIA
    /Delta-Bold
    /Delta-BoldItalic
    /Delta-Book
    /Delta-BookItalic
    /Delta-Light
    /Delta-LightItalic
    /Delta-Medium
    /Delta-MediumItalic
    /Delta-Outline
    /DextorD
    /DextorOutD
    /DINEngschrift
    /DINEngschrift-Alternate
    /DINMittelschrift
    /DINMittelschrift-Alternate
    /DINNeuzeitGrotesk-BoldCond
    /DINNeuzeitGrotesk-Light
    /Dom-CasItalic
    /DomCasual
    /DomCasual-Bold
    /Dom-CasualBT
    /Ehrhard-Italic
    /Ehrhard-Regular
    /EhrhardSemi-Italic
    /EhrhardtMT
    /EhrhardtMT-Italic
    /EhrhardtMT-SemiBold
    /EhrhardtMT-SemiBoldItalic
    /EhrharSemi
    /ELANGO-IB-A03
    /ELANGO-IB-A75
    /ELANGO-IB-A99
    /ElectraLH-Bold
    /ElectraLH-BoldCursive
    /ElectraLH-Cursive
    /ElectraLH-Regular
    /ElGreco
    /EnglischeSchT-Bold
    /EnglischeSchT-Regu
    /ErasContour
    /ErasITCbyBT-Bold
    /ErasITCbyBT-Book
    /ErasITCbyBT-Demi
    /ErasITCbyBT-Light
    /ErasITCbyBT-Medium
    /ErasITCbyBT-Ultra
    /Euclid
    /Euclid-Bold
    /Euclid-BoldItalic
    /EuclidExtra
    /EuclidExtra-Bold
    /EuclidFraktur
    /EuclidFraktur-Bold
    /Euclid-Italic
    /EuclidMathOne
    /EuclidMathOne-Bold
    /EuclidMathTwo
    /EuclidMathTwo-Bold
    /EuclidSymbol
    /EuclidSymbol-Bold
    /EuclidSymbol-BoldItalic
    /EuclidSymbol-Italic
    /EUEX10
    /EUFB10
    /EUFB5
    /EUFB7
    /EUFM10
    /EUFM5
    /EUFM7
    /EURB10
    /EURB5
    /EURB7
    /EURM10
    /EURM5
    /EURM7
    /EuroMono-Bold
    /EuroMono-BoldItalic
    /EuroMono-Italic
    /EuroMono-Regular
    /EuropeanPi-Four
    /EuropeanPi-One
    /EuropeanPi-Three
    /EuropeanPi-Two
    /EuroSans-Bold
    /EuroSans-BoldItalic
    /EuroSans-Italic
    /EuroSans-Regular
    /EuroSerif-Bold
    /EuroSerif-BoldItalic
    /EuroSerif-Italic
    /EuroSerif-Regular
    /Eurostile
    /Eurostile-Bold
    /Eurostile-BoldCondensed
    /Eurostile-BoldExtendedTwo
    /Eurostile-BoldOblique
    /Eurostile-Condensed
    /Eurostile-Demi
    /Eurostile-DemiOblique
    /Eurostile-ExtendedTwo
    /Eurostile-Oblique
    /EUSB10
    /EUSB5
    /EUSB7
    /EUSM10
    /EUSM5
    /EUSM7
    /ExPonto-Regular
    /FairfieldLH-Bold
    /FairfieldLH-BoldItalic
    /FairfieldLH-BoldSC
    /FairfieldLH-CaptionBold
    /FairfieldLH-CaptionHeavy
    /FairfieldLH-CaptionLight
    /FairfieldLH-CaptionMedium
    /FairfieldLH-Heavy
    /FairfieldLH-HeavyItalic
    /FairfieldLH-HeavySC
    /FairfieldLH-Light
    /FairfieldLH-LightItalic
    /FairfieldLH-LightSC
    /FairfieldLH-Medium
    /FairfieldLH-MediumItalic
    /FairfieldLH-MediumSC
    /FairfieldLH-SwBoldItalicOsF
    /FairfieldLH-SwHeavyItalicOsF
    /FairfieldLH-SwLightItalicOsF
    /FairfieldLH-SwMediumItalicOsF
    /Fences
    /Fenice-Bold
    /Fenice-BoldOblique
    /FeniceITCbyBT-Bold
    /FeniceITCbyBT-BoldItalic
    /FeniceITCbyBT-Regular
    /FeniceITCbyBT-RegularItalic
    /Fenice-Light
    /Fenice-LightOblique
    /Fenice-Regular
    /Fenice-RegularOblique
    /Fenice-Ultra
    /Fenice-UltraOblique
    /FlashD-Ligh
    /Flood
    /FontanaNDAaOsF
    /FontanaNDAaOsF-Italic
    /FontanaNDCcOsF-Semibold
    /FontanaNDCcOsF-SemiboldIta
    /FontanaNDEeOsF
    /FontanaNDEeOsF-Bold
    /FontanaNDEeOsF-BoldItalic
    /FontanaNDEeOsF-Light
    /FontanaNDEeOsF-Semibold
    /FormalScript421BT-Regular
    /ForteMT
    /FrakturBT-Regular
    /FrankfurterHigD
    /FranklinGothic-Book
    /FranklinGothic-BookItal
    /FranklinGothic-BookOblique
    /FranklinGothic-Condensed
    /FranklinGothic-Demi
    /FranklinGothic-DemiItal
    /FranklinGothic-DemiOblique
    /FranklinGothic-Heavy
    /FranklinGothic-HeavyItal
    /FranklinGothic-HeavyOblique
    /FranklinGothicITCbyBT-BookItal
    /FranklinGothicITCbyBT-Demi
    /FranklinGothicITCbyBT-DemiItal
    /FranklinGothicITCbyBT-Heavy
    /FranklinGothicITCbyBT-HeavyItal
    /FranklinGothic-Medium
    /FranklinGothic-MediumItal
    /FranklinGothic-Roman
    /Freeform721BT-Bold
    /Freeform721BT-BoldItalic
    /Freeform721BT-Italic
    /Freeform721BT-Roman
    /FreestyleScrD
    /FreestyleScript
    /Freestylescript
    /FrizQuadrataITCbyBT-Bold
    /FrizQuadrataITCbyBT-Roman
    /Frutiger-Black
    /Frutiger-BlackCn
    /Frutiger-BlackItalic
    /Frutiger-Bold
    /Frutiger-BoldCn
    /Frutiger-BoldItalic
    /Frutiger-Cn
    /Frutiger-ExtraBlackCn
    /Frutiger-Italic
    /Frutiger-Light
    /Frutiger-LightCn
    /Frutiger-LightItalic
    /Frutiger-Roman
    /Frutiger-UltraBlack
    /Futura
    /FuturaBlackBT-Regular
    /Futura-Bold
    /Futura-BoldOblique
    /Futura-Book
    /Futura-BookOblique
    /FuturaBT-Bold
    /FuturaBT-BoldCondensed
    /FuturaBT-BoldCondensedItalic
    /FuturaBT-BoldItalic
    /FuturaBT-Book
    /FuturaBT-BookItalic
    /FuturaBT-ExtraBlack
    /FuturaBT-ExtraBlackCondensed
    /FuturaBT-ExtraBlackCondItalic
    /FuturaBT-ExtraBlackItalic
    /FuturaBT-Heavy
    /FuturaBT-HeavyItalic
    /FuturaBT-Light
    /FuturaBT-LightCondensed
    /FuturaBT-LightItalic
    /FuturaBT-Medium
    /FuturaBT-MediumCondensed
    /FuturaBT-MediumItalic
    /Futura-Condensed
    /Futura-CondensedBold
    /Futura-CondensedBoldOblique
    /Futura-CondensedExtraBold
    /Futura-CondensedLight
    /Futura-CondensedLightOblique
    /Futura-CondensedOblique
    /Futura-CondExtraBoldObl
    /Futura-ExtraBold
    /Futura-ExtraBoldOblique
    /Futura-Heavy
    /Futura-HeavyOblique
    /Futura-Light
    /Futura-LightOblique
    /Futura-Oblique
    /Galliard-Black
    /Galliard-BlackItalic
    /Galliard-Bold
    /Galliard-BoldItalic
    /Galliard-Italic
    /GalliardITCbyBT-Bold
    /GalliardITCbyBT-BoldItalic
    /GalliardITCbyBT-Italic
    /GalliardITCbyBT-Roman
    /Galliard-Roman
    /Galliard-Ultra
    /Galliard-UltraItalic
    /Garamond-Antiqua
    /GaramondBE-Bold
    /GaramondBE-BoldExpert
    /GaramondBE-BoldOsF
    /GaramondBE-CnExpert
    /GaramondBE-Condensed
    /GaramondBE-CondensedSC
    /GaramondBE-Italic
    /GaramondBE-ItalicExpert
    /GaramondBE-ItalicOsF
    /GaramondBE-Medium
    /GaramondBE-MediumCn
    /GaramondBE-MediumCnExpert
    /GaramondBE-MediumCnOsF
    /GaramondBE-MediumExpert
    /GaramondBE-MediumItalic
    /GaramondBE-MediumItalicExpert
    /GaramondBE-MediumItalicOsF
    /GaramondBE-MediumSC
    /GaramondBE-Regular
    /GaramondBE-RegularExpert
    /GaramondBE-RegularSC
    /GaramondBE-SwashItalic
    /Garamond-BoldCondensed
    /Garamond-BoldCondensedItalic
    /Garamond-Book
    /Garamond-BookCondensed
    /Garamond-BookCondensedItalic
    /Garamond-BookItalic
    /Garamond-Halbfett
    /GaramondITCbyBT-Bold
    /GaramondITCbyBT-BoldCondensed
    /GaramondITCbyBT-BoldCondItalic
    /GaramondITCbyBT-BoldItalic
    /GaramondITCbyBT-BoldNarrow
    /GaramondITCbyBT-BoldNarrowItal
    /GaramondITCbyBT-Book
    /GaramondITCbyBT-BookCondensed
    /GaramondITCbyBT-BookCondItalic
    /GaramondITCbyBT-BookItalic
    /GaramondITCbyBT-BookNarrow
    /GaramondITCbyBT-BookNarrowItal
    /GaramondITCbyBT-Light
    /GaramondITCbyBT-LightCondensed
    /GaramondITCbyBT-LightCondItalic
    /GaramondITCbyBT-LightItalic
    /GaramondITCbyBT-LightNarrow
    /GaramondITCbyBT-LightNarrowItal
    /GaramondITCbyBT-Ultra
    /GaramondITCbyBT-UltraCondensed
    /GaramondITCbyBT-UltraCondItalic
    /GaramondITCbyBT-UltraItalic
    /Garamond-Kursiv
    /Garamond-KursivHalbfett
    /Garamond-Light
    /Garamond-LightCondensed
    /Garamond-LightCondensedItalic
    /Garamond-LightItalic
    /GaramondNo4CyrTCY-Ligh
    /GaramondNo4CyrTCY-LighItal
    /GaramondThree
    /GaramondThree-Bold
    /GaramondThree-BoldItalic
    /GaramondThree-BoldItalicOsF
    /GaramondThree-BoldSC
    /GaramondThree-Italic
    /GaramondThree-ItalicOsF
    /GaramondThree-SC
    /GaramondThreeSMSIISpl-Italic
    /GaramondThreeSMSitalicSpl-Italic
    /GaramondThreeSMSspl
    /GaramondThreespl
    /GaramondThreeSpl-Bold
    /Garamond-Ultra
    /Garamond-UltraCondensed
    /Garamond-UltraCondensedItalic
    /Garamond-UltraItalic
    /GarthGraphic
    /GarthGraphic-Black
    /GarthGraphic-Bold
    /GarthGraphic-BoldCondensed
    /GarthGraphic-BoldItalic
    /GarthGraphic-Condensed
    /GarthGraphic-ExtraBold
    /GarthGraphic-Italic
    /Geometric231BT-HeavyC
    /GeometricSlab712BT-BoldA
    /GeometricSlab712BT-ExtraBoldA
    /GeometricSlab712BT-LightA
    /GeometricSlab712BT-LightItalicA
    /GeometricSlab712BT-MediumA
    /GeometricSlab712BT-MediumItalA
    /Giddyup
    /Giddyup-Thangs
    /GillSans
    /GillSans-Bold
    /GillSans-BoldCondensed
    /GillSans-BoldExtraCondensed
    /GillSans-BoldItalic
    /GillSans-Condensed
    /GillSans-ExtraBold
    /GillSans-ExtraBoldDisplay
    /GillSans-Italic
    /GillSans-Light
    /GillSans-LightItalic
    /GillSans-LightShadowed
    /GillSans-Shadowed
    /GillSans-UltraBold
    /GillSans-UltraBoldCondensed
    /Gill-Special
    /Giovanni-Bold
    /Giovanni-BoldItalic
    /Giovanni-Book
    /Giovanni-BookItalic
    /Gothic-Thirteen
    /Goudy
    /Goudy-Bold
    /Goudy-BoldItalic
    /GoudyCatalogueBT-Regular
    /Goudy-ExtraBold
    /GoudyHandtooledBT-Regular
    /GoudyHeavyfaceBT-Regular
    /GoudyHeavyfaceBT-RegularCond
    /Goudy-Italic
    /GoudyOldStyleBT-Bold
    /GoudyOldStyleBT-BoldItalic
    /GoudyOldStyleBT-ExtraBold
    /GoudyOldStyleBT-Italic
    /GoudyOldStyleBT-Roman
    /GoudySansITCbyBT-Black
    /GoudySansITCbyBT-BlackItalic
    /GoudySansITCbyBT-Bold
    /GoudySansITCbyBT-BoldItalic
    /GoudySansITCbyBT-Light
    /GoudySansITCbyBT-LightItalic
    /GoudySansITCbyBT-Medium
    /GoudySansITCbyBT-MediumItalic
    /Helvetica
    /Helvetica-Black
    /Helvetica-BlackOblique
    /Helvetica-Black-SemiBold
    /Helvetica-Bold
    /Helvetica-BoldOblique
    /Helvetica-Compressed
    /Helvetica-Condensed
    /Helvetica-Condensed-Black
    /Helvetica-Condensed-BlackObl
    /Helvetica-Condensed-Bold
    /Helvetica-Condensed-BoldObl
    /Helvetica-Condensed-Light
    /Helvetica-Condensed-Light-Light
    /Helvetica-Condensed-LightObl
    /Helvetica-Condensed-Oblique
    /Helvetica-Condensed-Thin
    /Helvetica-ExtraCompressed
    /Helvetica-Fraction
    /Helvetica-FractionBold
    /HelveticaInserat-Roman
    /HelveticaInserat-Roman-SemiBold
    /Helvetica-Light
    /Helvetica-LightOblique
    /Helvetica-Narrow
    /Helvetica-Narrow-Bold
    /Helvetica-Narrow-BoldOblique
    /Helvetica-Narrow-Oblique
    /HelveticaNeue-Black
    /HelveticaNeue-BlackCond
    /HelveticaNeue-BlackCondObl
    /HelveticaNeue-BlackExt
    /HelveticaNeue-BlackExtObl
    /HelveticaNeue-BlackItalic
    /HelveticaNeue-Bold
    /HelveticaNeue-BoldCond
    /HelveticaNeue-BoldCondObl
    /HelveticaNeue-BoldExt
    /HelveticaNeue-BoldExtObl
    /HelveticaNeue-BoldItalic
    /HelveticaNeue-Condensed
    /HelveticaNeue-CondensedObl
    /HelveticaNeue-ExtBlackCond
    /HelveticaNeue-ExtBlackCondObl
    /HelveticaNeue-Extended
    /HelveticaNeue-ExtendedObl
    /HelveticaNeue-Heavy
    /HelveticaNeue-HeavyCond
    /HelveticaNeue-HeavyCondObl
    /HelveticaNeue-HeavyExt
    /HelveticaNeue-HeavyExtObl
    /HelveticaNeue-HeavyItalic
    /HelveticaNeue-Italic
    /HelveticaNeue-Light
    /HelveticaNeue-LightCond
    /HelveticaNeue-LightCondObl
    /HelveticaNeue-LightExt
    /HelveticaNeue-LightExtObl
    /HelveticaNeue-LightItalic
    /HelveticaNeue-Medium
    /HelveticaNeue-MediumCond
    /HelveticaNeue-MediumCondObl
    /HelveticaNeue-MediumExt
    /HelveticaNeue-MediumExtObl
    /HelveticaNeue-MediumItalic
    /HelveticaNeue-Roman
    /HelveticaNeue-Thin
    /HelveticaNeue-ThinCond
    /HelveticaNeue-ThinCondObl
    /HelveticaNeue-ThinExt
    /HelveticaNeue-ThinExtObl
    /HelveticaNeue-ThinItalic
    /HelveticaNeue-UltraLigCond
    /HelveticaNeue-UltraLigCondObl
    /HelveticaNeue-UltraLigExt
    /HelveticaNeue-UltraLigExtObl
    /HelveticaNeue-UltraLight
    /HelveticaNeue-UltraLightItal
    /Helvetica-Oblique
    /Helvetica-UltraCompressed
    /HelvExtCompressed
    /HelvLight
    /HelvUltCompressed
    /Humanist521BT-Bold
    /Humanist521BT-BoldCondensed
    /Humanist521BT-BoldItalic
    /Humanist521BT-ExtraBold
    /Humanist521BT-Italic
    /Humanist521BT-Light
    /Humanist521BT-LightItalic
    /Humanist521BT-Roman
    /Humanist521BT-RomanCondensed
    /Humanist521BT-UltraBold
    /Humanist521BT-XtraBoldCondensed
    /Humanist777BT-BlackB
    /Humanist777BT-BlackItalicB
    /Humanist777BT-BoldB
    /Humanist777BT-BoldItalicB
    /Humanist777BT-ItalicB
    /Humanist777BT-LightB
    /Humanist777BT-LightItalicB
    /Humanist777BT-RomanB
    /Iglesia-Light
    /Imago-Book
    /Imago-BookItalic
    /Imago-ExtraBold
    /Imago-ExtraBoldItalic
    /Imago-Light
    /Imago-LightItalic
    /Imago-Medium
    /Imago-MediumItalic
    /Industria-Solid
    /Industria-SolidA
    /IPAExtras
    /IPAHighLow
    /IPAKiel
    /IPAKielSeven
    /IPAsans
    /ITCFranklinGothicStd-BkCp
    /ITCGaramondMM
    /ITCGaramondMM-It
    /JansonText-Bold
    /JansonText-BoldItalic
    /JansonText-Italic
    /JansonText-Roman
    /JoannaMT
    /JoannaMT-Bold
    /JoannaMT-BoldItalic
    /JoannaMT-Italic
    /Juniper
    /KabelITCbyBT-Book
    /KabelITCbyBT-Demi
    /KabelITCbyBT-Medium
    /KabelITCbyBT-Ultra
    /Kaufmann
    /Kaufmann-Bold
    /KeplMM-Or2
    /KisBT-Italic
    /KisBT-Roman
    /KlangMT
    /Lapidary333BT-Black
    /Lapidary333BT-Bold
    /Lapidary333BT-BoldItalic
    /Lapidary333BT-Italic
    /Lapidary333BT-Roman
    /LASY10
    /LASY5
    /LASY6
    /LASY7
    /LASY8
    /LASY9
    /LASYB10
    /LatinMT-Condensed
    /LCIRCLE10
    /LCIRCLEW10
    /LCMSS8
    /LCMSSB8
    /LCMSSI8
    /LDecorationPi-One
    /LDecorationPi-Two
    /Leawood-Black
    /Leawood-BlackItalic
    /Leawood-Bold
    /Leawood-BoldItalic
    /Leawood-Book
    /Leawood-BookItalic
    /Leawood-Medium
    /Leawood-MediumItalic
    /LegacySans-Bold
    /LegacySans-BoldItalic
    /LegacySans-Book
    /LegacySans-BookItalic
    /LegacySans-Medium
    /LegacySans-MediumItalic
    /LegacySans-Ultra
    /LegacySerif-Bold
    /LegacySerif-BoldItalic
    /LegacySerif-Book
    /LegacySerif-BookItalic
    /LegacySerif-Medium
    /LegacySerif-MediumItalic
    /LegacySerif-Ultra
    /LetterGothic
    /LetterGothic-Bold
    /LetterGothic-BoldSlanted
    /LetterGothic-Slanted
    /Life-Bold
    /Life-Italic
    /Life-Roman
    /LINE10
    /LINEW10
    /Linotext
    /Lithos-Black
    /LithosBold
    /Lithos-Bold
    /Lithos-Regular
    /LOMD-Normal
    /LubalinGraph-Book
    /LubalinGraph-BookOblique
    /LubalinGraph-Demi
    /LubalinGraph-DemiOblique
    /LucidaHandwritingItalic
    /LucidaMath-Extension
    /LucidaMath-Italic
    /LucidaMath-Symbol
    /LucidaTypewriter
    /LucidaTypewriter-Bold
    /LucidaTypewriter-BoldObl
    /LucidaTypewriter-Obl
    /LydianBT-Bold
    /LydianBT-BoldItalic
    /LydianBT-Italic
    /LydianBT-Roman
    /LydianCursiveBT-Regular
    /Marigold
    /MathematicalPi-Five
    /MathematicalPi-Four
    /MathematicalPi-One
    /MathematicalPi-Six
    /MathematicalPi-Three
    /MathematicalPi-Two
    /Melior
    /Melior-Bold
    /Melior-BoldItalic
    /Melior-Italic
    /MercuriusMT-BoldScript
    /Meridien-Bold
    /Meridien-BoldItalic
    /Meridien-Italic
    /Meridien-Medium
    /Meridien-MediumItalic
    /Meridien-Roman
    /Minion-Black
    /Minion-Bold
    /Minion-BoldCondensed
    /Minion-BoldCondensedItalic
    /Minion-BoldItalic
    /Minion-Condensed
    /Minion-CondensedItalic
    /Minion-DisplayItalic
    /Minion-DisplayRegular
    /MinionExp-Italic
    /MinionExp-Semibold
    /MinionExp-SemiboldItalic
    /Minion-Italic
    /Minion-Ornaments
    /Minion-Regular
    /Minion-Semibold
    /Minion-SemiboldItalic
    /MonaLisa-Recut
    /MSAM10
    /MSAM10A
    /MSBM10
    /MSBM10A
    /MSBM5
    /MSBM6
    /MSBM7
    /MSBM8
    /MSBM9
    /MTEX
    /MTEXB
    /MTEXH
    /MT-Extra
    /MTGU
    /MTGUB
    /MTMI
    /MTMIB
    /MTMIH
    /MTMS
    /MTMSB
    /MTMUB
    /MTMUH
    /MTSY
    /MTSYB
    /MTSYH
    /MT-Symbol
    /MT-Symbol-Italic
    /MTSYN
    /Myriad-Bold
    /Myriad-BoldItalic
    /Myriad-CnBold
    /Myriad-CnBoldItalic
    /Myriad-CnItalic
    /Myriad-CnSemibold
    /Myriad-CnSemiboldItalic
    /Myriad-Condensed
    /Myriad-Italic
    /MyriadMM
    /MyriadMM-It
    /Myriad-Roman
    /Myriad-Sketch
    /Myriad-Tilt
    /NeuzeitS-Book
    /NeuzeitS-BookHeavy
    /NewBaskerville-Bold
    /NewBaskerville-BoldItalic
    /NewBaskerville-Italic
    /NewBaskervilleITCbyBT-Bold
    /NewBaskervilleITCbyBT-BoldItal
    /NewBaskervilleITCbyBT-Italic
    /NewBaskervilleITCbyBT-Roman
    /NewBaskerville-Roman
    /NewCaledonia
    /NewCaledonia-Black
    /NewCaledonia-BlackItalic
    /NewCaledonia-Bold
    /NewCaledonia-BoldItalic
    /NewCaledonia-BoldItalicOsF
    /NewCaledonia-BoldSC
    /NewCaledonia-Italic
    /NewCaledonia-ItalicOsF
    /NewCaledonia-SC
    /NewCaledonia-SemiBold
    /NewCaledonia-SemiBoldItalic
    /NewCenturySchlbk-Bold
    /NewCenturySchlbk-BoldItalic
    /NewCenturySchlbk-Italic
    /NewCenturySchlbk-Roman
    /NewsGothic
    /NewsGothic-Bold
    /NewsGothic-BoldOblique
    /NewsGothicBT-Bold
    /NewsGothicBT-BoldCondensed
    /NewsGothicBT-BoldCondItalic
    /NewsGothicBT-BoldExtraCondensed
    /NewsGothicBT-BoldItalic
    /NewsGothicBT-Demi
    /NewsGothicBT-DemiItalic
    /NewsGothicBT-ExtraCondensed
    /NewsGothicBT-Italic
    /NewsGothicBT-ItalicCondensed
    /NewsGothicBT-Light
    /NewsGothicBT-LightItalic
    /NewsGothicBT-Roman
    /NewsGothicBT-RomanCondensed
    /NewsGothic-Oblique
    /New-Symbol
    /NovareseITCbyBT-Bold
    /NovareseITCbyBT-BoldItalic
    /NovareseITCbyBT-Book
    /NovareseITCbyBT-BookItalic
    /Nueva-BoldExtended
    /Nueva-Roman
    /NuptialScript
    /OceanSansMM
    /OceanSansMM-It
    /OfficinaSans-Bold
    /OfficinaSans-BoldItalic
    /OfficinaSans-Book
    /OfficinaSans-BookItalic
    /OfficinaSerif-Bold
    /OfficinaSerif-BoldItalic
    /OfficinaSerif-Book
    /OfficinaSerif-BookItalic
    /OnyxMT
    /Optima
    /Optima-Bold
    /Optima-BoldItalic
    /Optima-BoldOblique
    /Optima-ExtraBlack
    /Optima-ExtraBlackItalic
    /Optima-Italic
    /Optima-Oblique
    /OttaIA
    /Otta-wa
    /Ottawa-BoldA
    /OttawaPSMT
    /Oxford
    /Palatino-Bold
    /Palatino-BoldItalic
    /Palatino-Italic
    /Palatino-Roman
    /Parisian
    /PhotinaMT
    /PhotinaMT-Bold
    /PhotinaMT-BoldItalic
    /PhotinaMT-Italic
    /PhotinaMT-SemiBold
    /PhotinaMT-SemiBoldItalic
    /PhotinaMT-UltraBold
    /PhotinaMT-UltraBoldItalic
    /Plantin
    /Plantin-Bold
    /Plantin-BoldItalic
    /Plantin-Italic
    /Plantin-Light
    /Plantin-LightItalic
    /Plantin-Semibold
    /Plantin-SemiboldItalic
    /Poetica-ChanceryI
    /Poetica-SuppLowercaseEndI
    /PopplExquisit-Medium
    /PopplExquisit-Regular
    /PopplLaudatio-Italic
    /PopplLaudatio-Medium
    /PopplLaudatio-MediumItalic
    /PopplLaudatio-Regular
    /ProseAntique-Bold
    /ProseAntique-Normal
    /QuaySansEF-Black
    /QuaySansEF-BlackItalic
    /QuaySansEF-Book
    /QuaySansEF-BookItalic
    /QuaySansEF-Medium
    /QuaySansEF-MediumItalic
    /Raleigh
    /Raleigh-Bold
    /Raleigh-DemiBold
    /Raleigh-Medium
    /Revival565BT-Bold
    /Revival565BT-BoldItalic
    /Revival565BT-Italic
    /Revival565BT-Roman
    /Ribbon131BT-Bold
    /Ribbon131BT-Regular
    /RMTMI
    /Rockwell
    /Rockwell-Bold
    /Rockwell-BoldItalic
    /Rockwell-Italic
    /Rockwell-Light
    /Rockwell-LightItalic
    /RotisSansSerif
    /RotisSansSerif-Bold
    /RotisSansSerif-ExtraBold
    /RotisSansSerif-Italic
    /RotisSansSerif-Light
    /RotisSansSerif-LightItalic
    /RotisSemiSerif
    /RotisSemiSerif-Bold
    /RotisSerif
    /RotisSerif-Bold
    /RotisSerif-Italic
    /RunicMT-Condensed
    /RuzickaFreehandLH-Bold
    /RuzickaFreehandLH-BoldSC
    /RuzickaFreehandLH-Roman
    /RuzickaFreehandLH-RomanSC
    /Sabon-Bold
    /Sabon-BoldItalic
    /Sabon-Italic
    /Sabon-Roman
    /Sam
    /Sanvito-Light
    /SanvitoMM
    /Sanvito-Roman
    /SIVAMATH
    /Siva-Special
    /SMSIISpl-Italic
    /SMS-SPELA
    /SMSspl
    /Souvenir-Demi
    /Souvenir-DemiItalic
    /SouvenirITCbyBT-Demi
    /SouvenirITCbyBT-DemiItalic
    /SouvenirITCbyBT-Light
    /SouvenirITCbyBT-LightItalic
    /Souvenir-Light
    /Souvenir-LightItalic
    /SpecialAA
    /Special-Gali
    /Sp-Sym
    /Square721Blk-Italic
    /Square721Blk-Normal
    /Square721-BoldItalic
    /Square721BT-Bold
    /Square721BT-BoldCondensed
    /Square721BT-BoldExtended
    /Square721BT-Italic
    /Square721BT-Roman
    /Square721BT-RomanCondensed
    /Square721BT-RomanExtended
    /Square721Dm-Italic
    /Square721Dm-Normal
    /SquareSlabserif711BT-Bold
    /SquareSlabserif711BT-Light
    /SquareSlabserif711BT-Medium
    /Staccato222BT-Regular
    /Staccato555BT-RegularA
    /StempelGaramond-Bold
    /StempelGaramond-BoldItalic
    /StempelGaramond-Italic
    /StempelGaramond-Roman
    /StoneSans
    /StoneSans-Bold
    /StoneSans-BoldItalic
    /StoneSans-Italic
    /StoneSans-PhoneticAlternate
    /StoneSans-PhoneticIPA
    /StoneSans-Semibold
    /StoneSans-SemiboldItalic
    /StoneSerif
    /StoneSerif-Italic
    /StoneSerif-PhoneticAlternate
    /StoneSerif-PhoneticIPA
    /StoneSerif-Semibold
    /StoneSerif-SemiboldItalic
    /Swiss721BT-Black
    /Swiss721BT-BlackCondensed
    /Swiss721BT-BlackCondensedItalic
    /Swiss721BT-BlackExtended
    /Swiss721BT-BlackItalic
    /Swiss721BT-BlackOutline
    /Swiss721BT-BlackRounded
    /Swiss721BT-Bold
    /Swiss721BT-BoldCondensed
    /Swiss721BT-BoldCondensedItalic
    /Swiss721BT-BoldCondensedOutline
    /Swiss721BT-BoldExtended
    /Swiss721BT-BoldItalic
    /Swiss721BT-BoldOutline
    /Swiss721BT-BoldRounded
    /Swiss721BT-Heavy
    /Swiss721BT-HeavyItalic
    /Swiss721BT-Italic
    /Swiss721BT-ItalicCondensed
    /Swiss721BT-Light
    /Swiss721BT-LightCondensed
    /Swiss721BT-LightCondensedItalic
    /Swiss721BT-LightExtended
    /Swiss721BT-LightItalic
    /Swiss721BT-Medium
    /Swiss721BT-MediumItalic
    /Swiss721BT-Roman
    /Swiss721BT-RomanCondensed
    /Swiss721BT-RomanExtended
    /Swiss721BT-Thin
    /Swiss721BT-ThinItalic
    /Symbol
    /Techno
    /Tekton
    /Times-Bold
    /Times-BoldA
    /Times-BoldItalic
    /Times-BoldOblique
    /Times-ExtraBold
    /Times-Italic
    /Times-NewRoman
    /Times-NewRomanBold
    /TimesNewRomanMT-BoldCond
    /TimesNewRomanMT-Cond
    /TimesNewRomanMT-CondItalic
    /TimesNewRomanPS-BoldItalicMT
    /TimesNewRomanPS-BoldMT
    /TimesNewRomanPS-ItalicMT
    /TimesNewRomanPSMT
    /Times-Oblique
    /Times-PhoneticAlternate
    /Times-PhoneticIPA
    /Times-Roman
    /Times-RomanSmallCaps
    /Times-Sc
    /Times-SCB
    /Times-special
    /TradeGothic
    /TradeGothic-Bold
    /TradeGothic-BoldCondTwenty
    /TradeGothic-BoldCondTwentyObl
    /TradeGothic-BoldOblique
    /TradeGothic-BoldTwo
    /TradeGothic-BoldTwoOblique
    /TradeGothic-CondEighteen
    /TradeGothic-CondEighteenObl
    /TradeGothicLH-BoldExtended
    /TradeGothicLH-Extended
    /TradeGothic-Light
    /TradeGothic-LightOblique
    /TradeGothic-Oblique
    /Trajan-Bold
    /Trajan-Regular
    /Univers
    /Universal-GreekwithMathPi
    /Universal-NewswithCommPi
    /Univers-Black
    /Univers-BlackExt
    /Univers-BlackExtObl
    /Univers-BlackOblique
    /Univers-Bold
    /Univers-BoldExt
    /Univers-BoldExtObl
    /Univers-BoldOblique
    /Univers-Condensed
    /Univers-CondensedBold
    /Univers-CondensedBoldOblique
    /Univers-CondensedLight
    /Univers-CondensedLightOblique
    /Univers-CondensedOblique
    /Univers-Extended
    /Univers-ExtendedObl
    /Univers-ExtraBlackExt
    /Univers-ExtraBlackExtObl
    /Univers-Light
    /Univers-LightOblique
    /Univers-Oblique
    /Utopia-Regular
    /VAGRounded-Black
    /VAGRounded-Bold
    /VAGRounded-Light
    /VAGRounded-Thin
    /Viva-BoldExtraExtended
    /Viva-Regular
    /Weidemann-Black
    /Weidemann-BlackItalic
    /Weidemann-Bold
    /Weidemann-BoldItalic
    /Weidemann-Book
    /Weidemann-BookItalic
    /Weidemann-Medium
    /Weidemann-MediumItalic
    /WindsorBT-Elongated
    /WindsorBT-Light
    /WindsorBT-LightCondensed
    /WindsorBT-Roman
    /Wingdings-Regular
    /WNCYB10
    /WNCYI10
    /WNCYR10
    /WNCYSC10
    /WNCYSS10
    /WoodtypeOrnaments-One
    /WoodtypeOrnaments-Two
    /ZapfCalligraphic801BT-Bold
    /ZapfCalligraphic801BT-BoldItal
    /ZapfCalligraphic801BT-Italic
    /ZapfCalligraphic801BT-Roman
    /ZapfChanceryITCbyBT-Bold
    /ZapfChanceryITCbyBT-Demi
    /ZapfChanceryITCbyBT-Medium
    /ZapfChanceryITCbyBT-MediumItal
    /ZapfChancery-MediumItalic
    /ZapfDingbats
    /ZapfDingbatsITCbyBT-Regular
    /ZapfElliptical711BT-Bold
    /ZapfElliptical711BT-BoldItalic
    /ZapfElliptical711BT-Italic
    /ZapfElliptical711BT-Roman
    /ZapfHumanist601BT-Bold
    /ZapfHumanist601BT-BoldItalic
    /ZapfHumanist601BT-Demi
    /ZapfHumanist601BT-DemiItalic
    /ZapfHumanist601BT-Italic
    /ZapfHumanist601BT-Roman
    /ZapfHumanist601BT-Ultra
    /ZapfHumanist601BT-UltraItalic
    /ZurichBT-Black
    /ZurichBT-BlackExtended
    /ZurichBT-BlackItalic
    /ZurichBT-Bold
    /ZurichBT-BoldCondensed
    /ZurichBT-BoldCondensedItalic
    /ZurichBT-BoldExtended
    /ZurichBT-BoldExtraCondensed
    /ZurichBT-BoldItalic
    /ZurichBT-ExtraBlack
    /ZurichBT-ExtraCondensed
    /ZurichBT-Italic
    /ZurichBT-ItalicCondensed
    /ZurichBT-Light
    /ZurichBT-LightCondensed
    /ZurichBT-LightCondensedItalic
    /ZurichBT-LightExtraCondensed
    /ZurichBT-LightItalic
    /ZurichBT-Roman
    /ZurichBT-RomanCondensed
    /ZurichBT-RomanExtended
    /ZurichBT-UltraBlackExtended
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox false
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile (U.S. Web Coated \050SWOP\051 v2)
  /PDFXOutputCondition ()
  /PDFXRegistryName (http://www.color.org)
  /PDFXTrapped /Unknown

  /SyntheticBoldness 1.000000
  /Description <<
    /FRA <>
    /JPN <FEFF3053306e8a2d5b9a306f30019ad889e350cf5ea6753b50cf3092542b308000200050004400460020658766f830924f5c62103059308b3068304d306b4f7f75283057307e30593002537052376642306e753b8cea3092670059279650306b4fdd306430533068304c3067304d307e305930023053306e8a2d5b9a30674f5c62103057305f00200050004400460020658766f8306f0020004100630072006f0062006100740020304a30883073002000520065006100640065007200200035002e003000204ee5964d30678868793a3067304d307e30593002>
    /DEU <>
    /PTB <>
    /DAN <>
    /NLD <>
    /ESP <>
    /SUO <>
    /ITA <>
    /NOR <>
    /SVE <>
    /ENU <>
  >>
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


